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ABSTRACT 
The quality of leadership makes a significant difference to schools and learner 
outcomes and there is recognition that schools require effective leaders and managers 
if they are to provide the best possible education for their learners (Bush, 2007). The 
ever-changing education system of South Africa has a serious impact on the 
functionality of education in this country. The accelerated rate of change in the 
curriculum places the onus on schools to provide quality education. It also places the 
responsibility of managing teaching and learning amongst the School Management 
Teams and educators. 
This qualitative research study sought to explore and understand the role of the SMT’s 
in improving the Grade 12 pass rate in the Nkomazi East Circuit. The study focused 
on four high schools in the circuit which were purposefully sampled to provide an 
overview of leadership roles and management of teaching and learning, and to 
establish whether they take direct responsibility for the management of teaching and 
learning. A thorough examination of the roles of the School Management Teams 
(Principals, Deputy Principals and Heads of Departments), as outlined in the South 
African legislation and in current literature, was conducted. Semi-structured interviews 
were conducted with the School Management Teams of the four high schools and 
observations of the daily practices of the four high schools were made. A document 
analysis was also carried out to verify and inform data collected during the interviews. 
Different themes emerged from the study. The first theme that emerged was the role 
of the Heads of Departments in improving the Grade 12 pass rate. This theme revealed 
that Heads of Departments have a role to play in the improvement of the Grade 12 
pass rate and the roles included monitoring, moderation of teachers’ work and 
providing class support to teachers. The theme also revealed that, although Heads of 
Departments are instructional leaders, they are expected to engage themselves in 
class teaching. In a nutshell, the first theme revealed the dual role of the Heads of 
Departments as instructional leaders first and on the other hand they are expected to 
teach or engage in class teaching. 
The study recommended that for the Grade 12 pass rate to improve the SMT’s have 
to play their roles as instructional leaders. 
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CHAPTER 1:  ORIENTATION TO THE STUDY 
 
1.1. INTRODUCTION AND BACKGROUND TO THE STUDY 
The Grade 12 high failure rate continues to be a problem in education in the Republic 
of South Africa (Van der Walt & Kruger, 1991:18-20). Looking at the top 100 secondary 
schools in South Africa, it is evident that the School Management Teams (SMTs) has 
a vital role to play in the improvement of the Grade twelve results (Van der Walt & 
Kruger, 1991). The quality of leadership makes a significant difference to schools and 
learner outcomes and there is recognition that schools require effective leaders and 
managers if they are to provide the best possible education for their learners (Bush, 
2007). 
 
Leithwood (2006) claims that “leadership explains about 5-7% of the differences in 
learner achievement in the schools”. Principals as School Management Team 
members can also impact on classroom teaching by adopting a proactive approach 
and becoming instructional leaders (Leithwood, 2006). Bush, Joubert, Kiggundu and 
Van Rooyen (2009) stipulate that the “core purpose of the School Management Team 
is to provide leadership and management in all areas of the school to enable the 
creation and support of conditions under which high quality teaching and learning take 
place and which promote the highest possible standards of learner achievement”. 
 
The responsibility for managing teaching and learning is shared among School 
Management Team members and classroom educators (Bush & Glover, 2009). Bush 
et al. (2009) also stipulate that” the heads of departments (HODs) have a role to 
ensure effective teaching and learning across their learning areas or phases, while 
deputy principals and principals have the whole school”. In schools where SMT’s 
operate successfully, they have great potential to improve classroom practice through 
HODs sharing their ideas, developing school policies and enacting consistent practice 
throughout the school (Bush & Glover, 2009). As noted above, the overall 
management of teaching and learning is regarded as a key role of the SMT which also 
includes the principal, who has a direct responsibility for the quality of learning and 
teaching for learner’s achievement in the school (Bush, et.al.2009). 
 
The transformation and the curriculum changes in the post-apartheid South Africa 
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 have not brought a breakthrough, which means that it has not helped in the 
improvement of the Grade twelve results, but have yielded challenges such as re-
training for the teachers and finding sufficient resources like learner teacher support 
materials (Mda & Mothatha, 2000:34). This also had implications for the empowerment 
of the School Management Teams in schools. The high failure rate in Grade twelve 
has been attributed to these transformation and curriculum changes by many people 
in South Africa, who indicated that the changes in the curriculum are the causes 
thereof (Van der Mescht & Tyala 2008). Duffy (1997:83) argues that “supervision of 
work done in a school will take the school towards a higher level of performance”. The 
aforementioned argument by Duffy indicates that, if the SMT in a school can manage 
and supervise the work done by teachers and learners, it can lead to the improvement 
of the results. 
 
Research has demonstrated a strong linkage between the management of teaching 
and high student achievements (Corcoran & Goetz, 1995:28). In view of this, the role 
of the SMT’s in developing teachers in the improvement of student performance, is 
critical. What makes this critical are the mixed views about how to improve learner 
achievement. For example, Laubsher (2003) wrote about staff development by School 
Management Teams on the implementation of OBE and indicated that the SMTs 
themselves were not properly trained in the implementation thereof. Harte (2001) 
wrote about getting the best performance management and he argued that 
performance in schools needs to be managed for it to recur. 
  
Similarly Mc Ewan (1997) asserted that” it is the responsibility of a team leader to lead 
his team to excellence”. Regarding school management and effectiveness, Haber and 
Davies (1997) reported that” the effectiveness of a team relies on the effectiveness of 
its team members”. 
 
Despite the abundance of these discreet attempts to identity the causes of the high 
failure rate among the Grade twelve learners, very little research, if any, has been 
done to understand the role of School Management Teams and their efficacy in 
improving the Grade twelve learners’ pass rate. This study is one response to this 
scholarship as it will hopefully fill that gap. 
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1.2    THEORETICAL FRAMEWORK 
 
The investigation in this study is informed by the systems theory. Systems theory 
regards matters as a whole and in total; since School Management Teams work in a 
school environment, the school therefore operates as a system. According to Bush 
(1995:29) systems are embedded of interacting parts and it exhibits some sense of 
integrity as a whole. The implication of the above is that the components of the school 
which includes educators, learners, parents and the School Management Teams, are 
systemically related to each other and to the school as well (Bush,1995). Bush et al. 
(2009) stipulates that “the responsibility for managing teaching and learning is shared 
amongst the principals and other SMT members”. “Educators are responsible for the 
management of curriculum implementation in the classroom, HODs have the 
responsibility for ensuring effective teaching and learning across their learning areas 
or phases, while principals and deputy principals have a whole school role” (Bush & 
Glover, 2009). The theory behind this is that in schools where SMTs are functional, 
they have great potential to improve classroom practice and developing school wide 
policies, which will ensure that teaching is effective to teachers and learning is effective 
to learners, hence the improvement of the results (Bush & Glover, 2009).  
 
1.3 MAIN RESEARCH QUESTION 
 
This research study sought to answer the following question: 
• What role can be played by the School Management Teams in improving the 
Grade twelve pass rate in the Nkomazi East Circuit?  
 
1.4 AIMS, OBJECTIVES AND PURPOSE OF THE STUDY 
 
The study sought to explore and understand the role of the School Management 
Teams in improving the Grade twelve pass rate in the Nkomazi East Circuit high 
schools. 
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1.5 RESEARCH OBJECTIVES 
 
The following were the key research objectives the study sought to address 
• To describe the construction and practice of leadership roles of SMTs in high 
schools in the Nkomazi East Circuit. 
• To analyse the influence of leadership roles of the SMTs on teachers’ 
instructions and improvement of the Grade twelve pass rate in Nkomazi East 
Circuit high schools. 
• To investigate the role of School Management Teams in improving the Grade 
twelve pass rate in Nkomazi East Circuit. 
• To explore the perceptions of the stakeholders of the role of the School 
Management Teams in improving the Grade twelve pass rate in the Nkomazi 
East Circuit. 
 
1.6 SUB-QUESTIONS 
 
The following sub questions emanated as a result of the main research 
questions: 
 
• How do the SMTs construct and perform their mandate of instructional 
leadership in high schools in the Nkomazi East Circuit? 
• How does the leadership role of the SMTs influence teachers and the 
improvement of the Grade twelve pass rate in high schools in the Nkomazi East 
Circuit? 
• What are the instructional leadership tasks of SMTs in high schools in the 
Nkomazi East Circuit? 
 
1.7 RESEARCH DESIGN 
 
A phenomenological approach will be used in this study which is an approach that is 
concerned with the essence or basic structure of the phenomenon and it uses data 
that are the participants’ and investigator’s first-hand experience of the phenomenon 
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(Creswell, 2007). The data that will be collected for this study will be the participants’ 
and investigator’s first-hand information. 
 
Creswell (2007:181) states that “qualitative research takes place in the natural setting 
where the researcher often goes to the site to conduct the study”. Since this study 
seeks to explore and understand the role of the SMTs in improving the Grade twelve 
pass rate in the Nkomazi East Circuit, a qualitative research method will be employed 
through visiting selected high schools and the circuit office in the Nkomazi East. 
 
1.8 DATA COLLECTION 
 
1.8.1 Interviews 
Data will be collected through interviews in all four schools. In each school the 
principal, his deputy, one head of department and one educator are going to be 
interviewed to provide an overview of leadership roles and management of teaching 
and learning, and to establish whether they take direct responsibility for the 
management of teaching and learning. 
 
1.8.2 Observation 
In this study, observation will form part of data collection where the relationship 
between staff members and the SMTs during staff meetings will be observed. 
Observation of the classroom practice of the PL1 educator will be done for the intent 
of exploring and understanding the way he manages curriculum implementation in the 
classroom. If HODs conduct class visits to educators in the school they will also be 
observed in order to explore their ways of ensuring effective teaching and learning. 
During these observations field notes will be taken. 
 
1.8.3 Document analysis 
Document analysis as a method will be chosen in this study because of its merit in 
providing relevant legitimate data from a variety of sources (Cresswell, 2007). Minutes 
of SMT meetings will be analysed to establish if the SMTs do discuss the improvement 
of the Grade twelve results and what plans they have for the improvement thereof. To 
obtain a clear picture of the Grade twelve performance for the school, an analysis of 
the Grade twelve results for the previous years will be made. Reports on teachers’ 
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evaluations will be analysed to see if the teachers are being developed where they 
need development. 
 
1.9 DATA ANALYSIS 
 
Data analysis will be a continuous process as it will begin in the field. The data from 
the audio tapes will be transcribed to text and then read by the researcher to get a 
general view. The data will then be arranged into categories. 
 
1.10 CRITERIA FOR MEASURING QUALITY 
 
In this study validity, reliability and conformability will be used for the purpose of 
ensuring trustworthiness. 
 
1.10.1 Validity 
To ensure validity the researcher will ensure that the subjects or participants are 
accurately identified and the research findings will be tested with persons who are 
familiar with the phenomenon being studied (Cresswell, 2007). In this case those 
persons will be the principals, the deputy principals and HODs. 
 
1.10.2 Reliability 
For the purpose of this study the researcher will ensure that the findings will be 
consistent even if the study will be repeated with similar subjects in similar context. To 
ensure accuracy and legitimacy, triangulation will be adopted which will involve a 
number of strategies to examine the data collected. 
 
1.10.3 Conformability 
To ensure conformability the researcher will allow other researchers to conduct the 
very same study using similar subjects. If the findings are the same, the researcher 
will know that he was free from bias in the research procedures and results. 
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1.11 LIMITATIONS OF THE STUDY 
 
Due to time and financial limitations, this study will not focus on all high schools in 
Nkomazi East Circuit, but its focus will be on four high schools in the circuit. Two of 
the high schools will be the best performers in the circuit and the other two will be 
those that are poor performers. The findings of this study will be based on schools 
which are located in the Nkomazi East Circuit. 
 
1.12 PRELIMINARY FRAMEWORK OF THE STUDY 
 
The report on this study will be structured in five chapters, as follows: 
 
Chapter 1 will be an introductory chapter which aims to introduce the reader to the 
topic and to indicate what previous work was done in this regard. It will indicate the 
statement of the problem, the aims of the study, research design and methodology 
that will be used and will clarify or define concepts. This chapter will also focus on 
ethical considerations and the preliminary framework of the study.   
 
Chapter 2 will be the literature section of the dissertation which aims at understanding 
the theoretical content of the study with reference to existing research or literature. 
The literature review will provide a rationale for the study planned and a theoretical 
framework or background to the problem that is investigated. 
 
Chapter 3 will form a detailed description of the research methodology and research 
design that will be used during data collection. This chapter will also give a description 
of how the data that was collected, will be analysed.  
 
Chapter 4 will be the presentation of the raw data that was collected and it will also be 
interpreted and analysed. 
  
Chapter 5, the last and final chapter of this study, will conclude the study. The findings 
of the study will then be summarized and recommendations by the researcher stated. 
Lastly, suggestions for future research will be made. 
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1.13    DEFINITION OF CONCEPTS 
 
1.13.1 Management 
 According to the Merriam Webster dictionary,” management is the act or skill of controlling 
and making decisions about a business, department or an organisation. It is also the 
function that coordinates the efforts of people to accomplish goals and objectives by using 
available resources efficiently and effectively”. It includes planning, staffing, leading or 
directing and controlling an organisation to accomplish the goal. According to Clarke 
(2007:1) management is about efficiency and effectiveness and managers are concerned 
with operational effectiveness. To ensure operational effectiveness management has to 
perform four basic tasks, that of planning, leading, organising and controlling (Clarke, 
2007). 
 
1.13.2 Team  
It is a group of people linked in a common purpose. Human teams are especially 
appropriate for conducting tasks that are high in complexity and have many 
interdependent subtasks. A team can also be defined as a group of people with a full 
set of complementary skills required to complete a task, job or project. 
 
1.13.3 School Management Team 
All persons occupying supervisory posts are engaged in managerial activities, 
regardless of either the hierarchic levels at which such persons are employed, or of 
the nature and scale of the tasks assigned to them (Marx, 1981:57). According to De 
Witt (1993:8) “every person in the teaching profession who is charged with duties 
involving organisation and decision making, leadership and policy formulation, is in 
fact engaged in management, which entails the initiation and maintenance of dynamic 
interaction that could lead to more effective teaching and learning”. Within a school 
the School Management Team comprises of the principal, the deputy principal and the 
heads of departments. 
 
1.13.4 Leadership 
Deventer 2003 stipulates that “leadership is having a vision, sharing that vision and 
inspiring others to support your vision while creating their own”. Deventer (2003:68) 
states that “leadership is frequently seen as an aspect of management, with born 
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leaders being characterised as charismatic individuals with visionary flair and the 
ability to motivate and aspire others”. Leadership is about direction and purpose and 
leaders are concerned with future focused change (Clarke, 2007:1). To produce this 
future focused change, four key strategies are used by leaders, i.e. vision, strategy, 
aligning people, motivating and inspiring (Clarke, 2007:2). 
 
1.13.5 Role 
It is a set of connected behaviours, rights, obligations, beliefs and norms as 
conceptualised by people in a social situation. It can also be defined as an expected 
or free or continuously changing behaviour and may have a given individual social 
status or social position. 
 
1.13.6 Instructional leadership 
 
According to Weber (1987:8) the term instructional leadership does not seem to be 
clearly understood, but for the sake of this study instructional leadership can be seen 
as an approach to leadership that propagates active participation on the part of SMT 
members, to educate all learners to a high level of academic achievement (Weber, 
1987). 
 
1.14 SUMMARY 
 
The above chapter (Chapter 1) constitutes the framework of what the study entails. 
The findings of this study could be used to help School Management Teams in the 
Nkomazi East Circuit in knowing and understanding the roles they can play in 
improving the Grade twelve pass rate in their schools. 
 
The chapter that follows reviews literature on the roles or responsibilities of School 
Management Teams as they are being outlined by current literature and the 
Employment of Educators Act.  
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CHAPTER   2: LITERATURE REVIEW 
 
2.1 INTRODUCTION                       
 
The gradual shift towards site based (school based) management in education 
systems has been a worldwide phenomenon, driven by the dual imperatives of 
changing societal values and the rate change (Walker, 1994:38). According to Van der 
Mescht & Tyala, (2008:221) “the increased emphasis on participation in management 
has resulted in a renewed interest in team management and leadership in schools, 
hence School Management Teams were introduced in schools”. Van der Mescht and 
Tyala (2008:221) states that” the Department of Education has also given substance 
to the introduction of SMTs in schools by providing manuals to guide educational 
managers in the implementation of decentralised management structures like SMTs”. 
The tendency to regard school principals as solely responsible for management of 
schools is being replaced by a notion that management is the prerogative of the SMT 
which is made up of the principal, the deputy principal and the HODs (Department of 
Education, 1996:19). 
 
2.2    FUNCTIONS OF SCHOOL MANAGEMENT TEAMS  
(Basson, 1991:480; Kessler, 1992:36)  
 
The School Management Teams are concerned with the educational interests of their 
students and professionalism in the school. They also ensure that the relevant 
information is up to date, correct and understandable and is presented to consumers 
in a usable form. The SMT’s also offer assistance to the principal on important school 
matters such as updating the school policy or general decision making in certain 
matters. Basson (1991:481) stipulates that “the School Management Team in a school 
is also responsible for compiling a complete written job description of every incumbent 
in the school”. 
 
Maeroff (1993:519) is of the opinion that” the greatest value of teams will be as a 
vehicle for bringing improvements to teaching and learning”. This means that the 
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members of the School Management Team have a responsibility of guiding teachers 
so as to improve the results in a school. 
Katzenbach and Smith (1993:24) point out that “in organisations teams usually do 
outperform other groups and individuals”. They represent one of the broad-based 
changes necessary for high-performing organisations. Their conclusion is that there is 
energy in teams, which if rigorously followed, can transform reluctance into team 
performance (Katzenbach and Smith, 1993). To those who are strong followers of 
teams in the organisations, it is argued that teams cannot and are not the solution to 
everyone’s or future organisations’ needs. They will not solve every problem, enhance 
even group results nor help top management address every performance challenge. 
Moreover, when misapplied they can both be wasteful and disruptive (Katzenbach & 
Smith, 1993:24). 
 
Squelch and Lemmer (1994:11) declare that “the purpose of effective school 
leadership is to make schools more effective and successful in order to improve the 
quality of learning and teaching”, and the researcher concurs with the above because 
if a school has a sound and an effective SMT, so will be the teachers and learners in 
that school. The principal is the most important leader in the school, but is not the only 
person responsible for the improvement of the school (Squelsh & Lemmer, 1994:12). 
He should be supported by an effective team which is called the School Management 
Team (Squelch & Lemmer, 1994:141). 
 
2.3 FUNCTIONS OF SCHOOL MANAGEMENT TEAMS (Department of Education, 
2000:26)     
 
It is the task of the SMT members to work together to ensure that the school becomes 
a dynamic environment for both learners and educators. The SMT is responsible for 
the day-to-day management of the school and for the implementation of school 
policies, which have been determined by the School Governing Body (Department of 
Education, 2000:16). All SMT members have leadership functions as part of their jobs. 
However, the principal holds ultimate responsibility for making sure that the work is 
done and she or he can choose how to share that responsibility with other SMT 
members (Department of Education, 2000:17). 
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The most important function of an SMT in any public school in South Africa today, is 
change. In terms of the Study Guide for Managing and Leading Schools (2000:19), it 
is pointed out that “the SMT has the day-to-day responsibility for the professional 
management of the school, under the leadership of the principal”. This means ensuring 
that the policies agreed on by the SGB are put into practice, that all areas in the school 
function effectively and that people work productively towards achieving good results 
(Study Guide for Managing and Leading Schools, 2009:20).  
 
School Management Teams that produce good results usually have the following 
(Department of Education 2000: 26): 
• A common purpose. 
• Clearly defined roles for each team member. 
• A leader (principal). 
• Team members that support one another. 
• A free flow of information. 
• Set ways of resolving conflict. 
• Members who can see benefits in working together (Department of 
Education 2000:26). 
 
2.4 THE ROLE OF SCHOOL MANAGEMENT TEAMS AS INSTRUCTIONAL 
LEADERS 
 
Corcoran & Goertz, 1995:27 points out that “leadership is about guiding and inspiring”. 
The members of the School Management Teams are instructional leaders and they 
are responsible for taking the lead in putting their school curriculum into practice and 
improving it (Corcoran & Goertz, 1995:27). This is true, because SMT members in a 
school have to see to it that teachers are in class on time and that they are teaching 
the correct content. They (SMT’s) have to lead by example. Corcoran and Goertz 
(1995: 28) assert that” SMTs ensure that there is a culture of learning and teaching in 
their school”. Whoever is part of the SMT, one of their most important responsibilities 
is to give instructional leadership in the school (Corcoran & Goertz, 1995:28). 
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The SMT as instructional leaders should encourage educators to use many different 
kinds of learning resources, to share them and to share ideas (Guide for Instructional 
Leadership, 2000:20). They (SMTs) must make sure that educators who need 
resources are given training in, for example, how to find resources that can be useful 
in the classroom, how to work with equipment like overhead projectors, video making 
and computers, how to use facilities like the library and the laboratory. In terms of 
Donnelly (1999:12), “it is the duty of the School Management Team to encourage 
educators to make their own learning resources, as they are more likely to be relevant 
to learners’ needs than fancy resources which you buy, and more likely to have a 
positive effect on the learning environment”. Donnelly (1999:13) further indicates that 
“organising workshops for educators to practice making their own learning resources 
is the responsibility of the School Management Teams”.  
 
The SMT plays an important role in making sure that there is a systematic programme 
for continuous assessment (Guide for Instructional Leadership,2000:21).This 
programme monitors the learner’s progress, and the learning and teaching 
programmes that the educator is using (Guide for Instructional Leadership, 
Department of Education, 2000:22). Another instructional leadership role of the SMT 
is to help teachers find ways to record and report assessments and they must check 
that each teacher diligently and accurately keeps a record sheet for his or her learning 
area (Department of Education, 2000:25). 
 
In providing instructional leadership, the School Management Team must do at least 
the following (Guide for Instructional leadership, Department of Education, 2000:10) 
• Oversee curriculum planning in the school. 
• Help to develop learning activities inside and outside the classroom. 
• Develop and manage assessment strategies. 
• Ensure that teaching and learning time is used effectively. 
• Ensure that classroom activities are learner-paced and learner-centred. 
• Develop and use team planning (and teaching) techniques. 
• Develop and manage learning resources (Guide for Instructional Leadership, 
Department of Education, 2000:10). 
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2.5   DUTIES AND RESPONSIBILITIES OF SCHOOL MANAGEMENT TEAM  
      MEMBERS ACCORDING TO THEIR RANK  
 
2.5.1 The head of department (HOD) 
The Employment of Educators Act No. 76 of 1998 points out the following as the core 
duties and responsibilities of the HOD: 
• To engage in class teaching. 
• To be a class teacher if required. 
• To assess and to record the attainment of learners taught. 
• To provide and co-ordinate guidance:  
➢ On the latest ideas on approaches to the subject, method etc. in 
their field and effectively conveying this to the staff members 
concerned. 
➢ On syllabuses, scheme of work, homework etc. 
➢ To inexperienced staff members. 
➢ On educational welfare of learners in the department. 
• To control: 
➢ The work of educators and learners in the department. 
➢ Mark / recording sheets. 
➢ Tests and exam papers as well as memoranda.  
• To advise the principal regarding the division of work among the staff in 
that department. 
• To participate in agreed educator appraisal processes in order to 
regularly review their professional practice with the aim of improving 
teaching, learning and management. (The Employment of Educators Act 
No.76 of 1998). 
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2.5.2 The deputy principal 
 
The Employment of Educators Act No. 76 (1998:65:43) outlines the roles and the 
duties of the deputy principal and the school management teams, of which the deputy 
is a member (Guides for the School Management Teams, Department of Education, 
2000:27). The first duty of the deputy is to teach, because she or he is a trained teacher 
before becoming a deputy principal. The organisation of activities that support 
teaching and learning is also one of the roles of the deputy principals (Donnelly, 
1999:9). 
 
As trained and qualified teachers deputy principals have to administer teaching and 
learning and have to play an active role and be an example in doing this. A deputy 
principal needs to integrate all learning disciplines to manage interpersonal 
relationships to be able to enhance school performance when teaching and when 
doing administrative work. 
 
Donnelly (1999:12) points out that” the deputy principal has a role in influencing 
teachers and in spreading the views that the SMT espouses”. A simple example is the 
priority given to teaching. If the deputies decide that they should only be disturbed in 
their classroom in an extreme emergency and a good senior management can set this 
standard quite easily, this will reinforce the belief that teaching is seen as very 
important and will encourage staff to share this belief (Donnelly, 1999:12). 
 
As they are leading by example, it is perhaps a counsel of perfection for deputies to 
get to their lesson on time and telephone calls to the local education authority or 
contractors are often returned just after the bell has gone (Donnelly, 1999:13). The 
researcher concurs with what Donnelly says, because if deputies can get in class on 
time and not answer the telephone during tuition time, the teachers that he is leading 
can emulate what he is doing. 
 
Donnelly (1999:13) stipulates that “punctuality should be achieved by all SMT 
members, including deputy principals”. If he/she was late, an explanation of why he 
was late may sound a bit lame but it should be given anyway, at least to your colleague 
who looked after your class for you, if not to the class itself. Donnelly (1999:13) further 
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indicates that, “as a deputy principal, you may be asked by the principal to speak to 
the teacher who arrived late for his or her lessons and your own example is setting a 
high priority in getting to your own lessons on time, which makes this easier to do”.    
 
According to Harvey (1994:26), “the role of the deputy principal is underestimated”. 
The researcher argues that the deputy principal plays an essential role in mediating 
between the principal and staff members as well as between learners and educators. 
Furthermore, he or she becomes a manager of conflict between the principal and 
teachers. It is therefore important that the deputy principal becomes aware of his role 
as the important figure for managing interpersonal relationships to improve the school 
performance. If the performance of the school improves, the Grade twelve results 
improve too (Harvey, 1994:26). 
 
As a member of the school management team, a deputy principal is responsible for 
assisting in developing a code of conduct for learners (Guides for School Management 
Teams Department of Education, 2000:25). The deputy principal must have the 
welfare of the school at heart. If learners and educators can abide by the code of 
conduct, the results in a school can improve because there shall be discipline in the 
school. The mission statement of the school is the starting point for drawing other 
members closer to each other, knowing that they have one common goal (Guides for 
School Management Teams, Department of Education, 2000:25). 
 
The choice of subject options in terms of the provincial curriculum policy is to be 
decided on by the school governing body, but the deputy principal plays a major role 
in helping the principal decide and guide the parents (South African Schools Act 84 of 
1996:13-13). Since the deputy plays a major role in this, relevant subjects can be 
chosen considering the human resources present in the school. The deputy principal 
allocates resources at hand, therefore he or she is the person that decides what should 
be bought in terms of learner support materials, textbooks for educators and 
equipment. 
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In terms of the Employment of Educators Act No. 76 of 1998, the duties and 
responsibilities of the school deputy principal are as follows: 
• To assist the principal in his or her duties and to deputise for the principal 
during his absence from school.  
• To engage in class teaching as per workload of the relevant post level 
and needs of the school. 
• To assess and record the attainment of the learners taught. 
• To be responsible for the school curriculum and pedagogy. 
• To guide and supervise the work and performance of staff and where 
necessary, discuss and write reports. 
• To participate in agreed school or educator appraisal processes in order 
to regularly review their professional practice with the aim of improving 
teaching and learning (Employment of Educators Act No.76 of 1998). 
 
 
2.5.3 The principal 
 
In his endeavour to provide quality schooling, to lead an effective school and improve 
the Grade twelve results in the school, the role of the principal is the crucial one, insofar 
as he is in a position to: 
• Empower people, thus he needs to be intelligent, confident and relate 
well with other people. 
• Transform the school. 
• Be a catalyst and an agent for change, and be able to enthuse followers 
with a vision of what can be done in a school. 
• Take wise and well informed decisions because he is a good listener to 
what is said in the school and the community (Aspin & Chapman, 
1994:99-100). 
 
Boyd and Krechrer (1990:137) regard the principal as the key to an effective school. 
They continue to say that more than any other person, the principal is responsible for 
successfully interchanging with the environment – dealing somehow with demands 
and pressure from parents, union administrators and school boards. Boyd and 
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Krechrer(1990:137) stipulates that “principals are empowered in their capacities to 
adopt progressive methods of management and governance, thereby moving towards 
improving the general running of their schools, with the ultimate objective to remove 
the ethos, discipline and most importantly, the schools Grade twelve results”. 
 
In his national interaction with school principals president Jacob Zuma quoted at the 
Durban International Convention Centre (2009): 
 
“The principals are the most important partners in the educational campaign”. All 
international studies show that the biggest driver of better education is the school 
manager, the principal. This is as some schools that are without principals, they are 
not performing well as compared to schools with principals, so a principal is a driver in 
a school. The president further stipulated that “schools’ academic performance is 
highly correlated with the abilities and commitment of the principal”.  
 
The “Schools That Work” Report, commissioned by the Department of Education 
(2008), confirms the importance of the school leadership and its critical role in the 
achievement of excellence in education. In his address the president indicated that “a 
large number of our schools that are working well displayed shared leadership   
qualities, where principals created strong teams which plan strategies together”. This 
shared responsibility for the quality of education provided in the schools, often spread 
from the management teams, to teachers, learners, parents and the community. 
 
The president stated that “their experience suggests that there are at least five keys 
that successful principals do”: 
• They hire qualified teachers, or ensure the training of unqualified 
teachers on their staff. 
• Successful principals ensure distribution of workbooks and textbooks on 
time. This is critical to successful learning. It empowers pupils and helps 
to ensure that they complete the syllabus. 
• Successful principals work with the community and the department to 
remove obstacles to learning. 
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• Successful principals monitor and evaluate quality of learning with the 
children and keep parents informed of their children’s performance. 
• Successful principals check that teachers are in class. This is critical 
because a major problem in our schools is that teachers are frequently 
absent, arrive late, leave early or spend their day doing things other than 
teaching. 
 
          The president concluded his address by saying that “in underprivileged schools, 
principals would also need to help extend school feeding schemes to all deserving 
schools, including high schools, as poverty is also a key determination of performance 
in schools”.  
 
In terms of the Employment of Educators Act 76 (1998:3c-9) the duties and the 
responsibilities of the principal are as follows: 
• To be responsible for the professional management of a public school. 
• To provide professional leadership within the school. 
• To guide, supervise and offer professional advice on the work and 
performance of all the staff members in the school. 
• To ensure that workloads are equitably distributed among the staff. 
• To be responsible for the development of staff training programmes and 
to assist new and inexperienced educators in developing and achieving 
educational objectives. 
• To participate in agreed school or educator appraisal processes in order 
to regularly review their professional practice with the aim of improving 
teaching. 
• To ensure that all evaluation or forms of assessment conducted in the 
school are properly and efficiently organised. 
• To engage in class teaching. 
• To be a class teacher if required. 
• To assess and record the attainment of learners taught (The 
Employment of Educators Act 76, 1998).   
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2.6 GUIDELINES FOR EFFECTING CHANGE THROUGH SCHOOL 
MANAGEMENT TEAMS 
 
Change, no matter how insignificant, is the key to creating a different environment that 
is more constructive and pleasing. A starting point for understanding change is to 
examine potential areas of change in a school (Squelch & Lemmer, 1994:136). 
 
The researcher would like to concur with the above, because if a school wants to 
improve its Grade twelve pass rate there must be a change in the way the SMT 
manages the school and it is also said by the above authors that the point of departure 
for change is to examine potential areas of change and this is one of the 
responsibilities of the School Management Teams (Squelch & Lemmer, 1994:137). 
Two such areas of change are structural change which refers to changes to policies 
and procedures, and people-centred change that focuses on changing people’s 
performance. 
 
Reese (1991:43) states that “leaders who intend making changes in their 
organisations will do well to remember the three principles of change”. They are as 
follows. 
• Change is a process, not a decision. 
• Change takes time. 
• Change requires plenty of experience and practice in the new way of 
doing things. 
 
Leaders in schools should not impose their own agendas on the team whenever 
change needs to be introduced; the leaders should inform their followers beforehand 
so that, as Orenstein (1993:29) argues, the entire staff and team members can 
implement it. Squelch and Lemmer, (1994:140) asserts that “change is certain to occur 
in schools and it should be managed by School Management Teams rather than coped 
with on an ad hoc basis”. Team members should be able to participate fully in exploring 
the need for change before any decision about the nature and the extent of the 
proposed change is taken. 
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Maeroff (1993:518) points out the following guidelines for effective change through 
SMTs: 
• Set priorities so that all of its ideas are not just dumped in the school 
without any sense of what is important. 
• Model the types of behaviour that they would like to elicit from members. 
• Try to anticipate the objectives so that the answers are provided before 
some of the negative reactions are registered. 
• Remember that each team member interacts with colleagues. 
• Take every opportunity to spread ownership throughout the school. 
• Keep the school community informed about the team’s progress. 
• Be positive whenever possible. 
• Maintain a sense of humour about the serious work at home (Maeroff, 
1993:518). 
 
2.7 CHARACTERISTICS OF EFFECTIVE TEAMS 
 
Murgatroyd and Morgan (1993:143-146), Epanchin, Townsend and Stoddard 
(1994:265-266), agree that the following are the characteristics of an effective team: 
 
2.7.1 Purpose and vision: Team members are equally aware of and committed to 
the work of the team and the development of its mission. They have clear and elevated 
common goals. 
 
2.7.2 Open communications: there is no hidden politics. Team members are free 
and frank in their deliberations. Members will not be challenging the integrity of their 
colleagues within the team. Team processes involve lateral communication, collective 
decision making and outcomes in terms of actions (Murgatroyd et al, 1994). 
 
2.7.3 Trust and mutuality: There is trust, respect and understanding among the 
members, there is also a collaborative climate. What binds the team is a sense of 
responsibility. 
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2.7.4 Useful and creative conflict: Rather than being avoided, conflict is regarded 
as both an essential and satisfying aspect of the team. Conflict results from the team 
having an adversity of skills, backgrounds, and styles of working available. 
            
2.7.5 Appropriate working methods: The team has an effective way of   working; 
they cannot operate without a clear task. They have full access to all information. They 
also highlight an efficient way in which they manage time.  
 
2.7.6 Appropriate leadership: Clear values, pride and appropriate leadership are 
prerequisites for effective teams. The team is not dominated by its leader. 
 
2.7.7 Regular review and reflections: as part of their process, effective teams will 
stop working from time to time and review the quality of their ways of working and 
evaluate their performance regularly. They also provide feedback. 
 
2.7.8 Enabling and encouraging individual development: To be effective they rely 
upon the knowledge and competencies of individual members. They set standards of 
excellence. 
 
2.7.9 Sound link with other teams: For the school as a whole to achieve excellence 
in leadership in its chosen strategy, all teams in the school need to have a level of 
correctness appropriate to the task at hand. Caroselli, (1991:70) states that “effective 
teams link themselves to other teams, share ideas and concerns and create cross-
functional links where possible”. 
Pooling together the expertise from the team members is not going to improve the 
school climate but will be beneficial to the teachers, teams and the school as whole. 
Teams bring multi-perspective thinking to the task of the problem at hand (Caroselli, 
1991:69). They work to gather data which provides information needed to improve the 
process or solve the problem. 
 
2.8 CONCLUSION 
 
Schools should strive to offer quality education and it is through effective School 
Management Teams that this will be possible. If School Management Teams are 
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effective, they will effectively manage staff members to offer quality education and this 
will help in improving the Grade twelve pass rate. Murgatroyd and Morgan (1993:154) 
conclude by noting that “the answers to the challenging questions for education, rest 
not only in the minds of ministers and their advisers, but with the learners, teachers 
and School Management Teams”. By empowering schools to create success through 
their own self managing teams, schools might substantially exceed the current level 
of success (Murgatroyd and Morgan 1993:154).  
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CHAPTER 3:    RESEARCH METHODOLOGY 
 
3.1 INTRODUCTION 
 
In Chapter 2 the current literature on the role of School Management Teams in 
improving the Grade twelve pass rate or results was reviewed. According to the 
literature that was reviewed for the purpose of this study, School Management Teams 
as per their different ranks have a major role to play in the improvement of results in 
an institution. 
 
This chapter will focus on the research methodology and the research design and a 
plan on how the research was conducted is outlined. A detailed description of the data 
collection method and analysis is given. 
 
3.2 RESEARCH METHOD 
 
The nature and research problem dictate the research method to be used in a study 
(Mouton, 1996:40). Since this study seeks to explore the role of the SMT in improving 
the Grade twelve pass rate, the study employed a qualitative research method, which 
is descriptive in nature (Lancy, 1993:318). McMillan and Schumacher (2006:318) 
stipulate that “a qualitative inquiry is appropriate in obtaining valid data that seeks to 
provide insight and understanding of a particular phenomenon or setting”. This is what 
this study sought to obtain, namely insiders’ views from both best performing and 
under performing schools in order to understand and learn how SMTs can construct 
and execute their roles to improve the Grade twelve pass rate.  
 
Qualitative research takes place in the natural setting, where the researcher often 
goes to the study site, which can be a home, an office or a school of the participants, 
to collect data (Creswell, 2003:181). In this study the researcher visited the study sites 
(the sampled schools) to conduct the research. Interviews were conducted, 
documents collected and SMTs were observed during their day-to-day activities and 
during some staff meetings and SMT meetings. The goal of a qualitative investigation 
is to understand, describe, discover and generate a hypothesis as opposed to 
prediction, control, description, confirmation and hypothesis testing in quantitative 
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research (Merriam, 1998:9). Therefore this research employed a qualitative research 
method as it wanted to explore the role of the SMTs in schools in order to describe 
and understand how their role influences the Grade twelve results. 
 
In contrast to quantitative research, where parts of a phenomenon is taken to examine 
its components, qualitative research can reveal how all the parts work together to form 
a whole (Creswell, 2003:181). It is assumed that ‘meaning’ is embedded in people’s 
experience and that this meaning is mediated through the investigator’s own 
perceptions (Merriam, 1998:6). Furthermore, Merriam (1998) stipulates that “the key 
concern in qualitative research is to understand the phenomenon of interest from the 
participants’ perspectives, not the researcher’s”. In this study, therefore, the 
researcher sought to provide an insight and understanding of the role of the SMT in 
improving the Grade twelve results from the perspectives of HODs, deputy principals 
and principals who are SMT members in the selected schools. Qualitative research 
primarily employs an inductive research strategy (Merriam, 1998: 7) and this is being 
attested to by this research because it seeks to build a hypothesis on the role of the 
SMT in the improvement of the Grade twelve results, rather than testing an existing 
theory. 
 
3.3 RESEARCH DESIGN AND APPROACH 
 
The study seeks to explore and discover the role of the School Management Teams 
in improving the Grade twelve pass rate using a phenomenological approach. Merriam 
(1998:12) points out that “a phenomenological study deals with the essence or basic 
structure of a phenomenon and it uses data that is the participants’ and the 
investigator’s first-hand experience of the phenomenon”. The data that was collected 
in this study was the investigator’s first-hand information. Leedy and Ormrod 
(2006:153) further stipulated that “phenomenological study attempts to understand 
people’s perceptions, perspectives and understanding of a particular situation”. In 
terms of the assertion by Leedy and Ormrod (2006:153), a phenomenological 
approach was the best approach that was used in this study as the perceptions and 
perspectives of the school management teams were explored to understand their role 
in improving the Grade twelve pass rate in the Nkomazi East Circuit. 
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Phenomenology is a school of philosophical thought that believes that experiences of 
different people in a study are bracketed, analysed, and compared to identify the 
essence of the phenomenon (Merriam, 1998:15). These beliefs about the phenomena 
are bracketed or temporarily put aside in order to interpret the meaning of the 
phenomena (Merriam, 1998:15). The research employed a phenomenological 
approach as the beliefs of the SMTs on their role in improving the Grade twelve results 
were temporarily put aside, so that it did not interfere with the interpretation of the data. 
This ensures objectivity in the interpretation of the data.  
 
3.4 RESEARCH SITES AND SAMPLING TECHNIQUES 
 
The study involved four high schools in the Nkomazi East Circuit, a rural circuit found 
in the far east of the Mpumalanga province. The four schools that were selected 
include two high schools that are regarded as best performers and the other two 
regarded as poor performers in the circuit. The two high schools with the best 
performance were high school A and high school B and the poor performers are high 
school C and high school D (the real names of the schools  were not used because of 
ethical reasons). 
 
Sampling in social research refers to (probability) sampling procedures which involve 
some form of random selection of elements from a target population and the aim 
thereof is to produce representative selections of population elements (Mouton, 
1996:132). Furthermore, Slavin (1992:252) describes a sample as “a group of subjects 
chosen from a larger group (population) to which findings can be generalised”. 
Similarly, Benne (2005:115) points out that “the question of sampling technique and 
size are said to be critical as they directly influence the generalizability of the study 
results”. It has, however, been suggested that during sampling researchers should 
reflect upon the intended logics and kinds of arguments they wish to develop (Mason, 
2002:135).  
 
Furthermore, Lincoln and Guba (1985:198) state that “sampling is always done with a 
purpose in mind”. For this study a purposeful or purposive sampling techniques were 
adopted, where all subjects were selected with regard to appropriate characteristics 
required of the sampled members, based on the merit of the subjects’ immerse and 
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direct involvement in the phenomena that was studied. McMillan and Schumacher 
(2006:319) argue that “the power and logics of purposive sampling is premised in its 
appropriateness in sorting out subunits of a population that are relevant to the 
investigation or where there is no access to the whole population from which to 
sample”.  
 
Purposeful sampling requires that information be obtained about variations among 
subunits before choosing the sample (such as ‘best’ and ‘poor’ performing schools), 
and information-rich key informants who are likely to be knowledgeable and 
informative about the phenomena under investigation, are chosen (McMillan & 
Schumacher, 2006:319). In view of this, the sampled population in this study 
comprised of sixteen (16) SMT members who were directly involved in the 
management of the schools and four PL1 educators who were teaching Grade twelve, 
comprising a total of twenty participants or subjects (Table 1). These samples were 
selected because they were regarded as knowledgeable and informative about the 
phenomena under investigation. 
 
  Table 1: Composition and the size of the sample                     
 
School 
PL1 
educator 
 
HOD 
Deputy 
principal 
 
Principal 
 
Total 
Best performers 
A 1 2 1 1 5 
B 1 2 1 1 5 
Poor performers 
C 1 2 1 1 5 
D 1 2 1 1 5 
                            Total number of subjects                   20 
                                                                       
Purposive sampling techniques was an appropriate strategy for this study as it 
included participants or subjects who were knowledgeable, informative and had 
experience due to their direct involvement in the phenomena that was studied. 
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3.5 DATA COLLECTION TECHNIQUES 
 
The study employed interviews, observations and document analysis as the data 
collection techniques or strategy in order to obtain relevant and adequate data to 
answer each of the research questions (Table 2). 
 
Table 2: Research method matrix 
Research question Interviews Observations Document analysis 
1.  √  √ 
2.  √ √  
3.  √ √  
 
3.5.1 Interviews  
The study places more emphasis on understanding the experience and perceptions 
of the participants regarding their role in improving the Grade twelve results. For the 
researcher to accomplish this, semi-structured interviews using open-ended questions 
were conducted with participants. This allowed for total individualistic expression and 
a greater degree of interaction between the interviewer and the interviewees, 
permitting immediate clarification, probes and prompts to ensure an in-depth 
expression of ideas and thoughts by participants (McMillan & Schumacher, 2006: 
354). To avoid distortion of data and in order to ensure validity of the data, the interview 
proceedings were recorded on audiotapes with the consent of the participants and 
were further transcribed for analysis (McMillan & Schumacher, 2006:355). 
 
3.5.2 Observations 
Another data collection technique that was used in this study was observation. 
According to McMillan and Schumacher (2006:341), “field observation involves direct, 
eyewitness accounts of social actions and settings, taken in the form of field notes”. 
The researcher attended staff and SMT meetings as well as developmental workshops 
as a pure observer as opposed to a participant observer, for the purpose of obtaining 
an in-depth understanding of how SMTs construct and execute their duties as 
instructional leaders. The interaction of the SMT and the Grade twelve educators were 
also observed during lesson preparation and delivery in the classroom. Staff and SMT 
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meetings were also attended by the researcher for the purpose of observing and 
understanding how SMTs plan and construct their duties as well as the interaction 
between them and the PL1 educators. Other aspects observed included the role of the 
SMT in relation to educators’ and learners’ responses to the school bell when it rings 
for the beginning of lessons or the end of break sessions.    
 
What was important with this technique was its usefulness as a tool to obtain 
additional, practical information from the participants’ non-verbal conduct and signals 
during the interviews. McMillan and Schumacher (2006:347) “stipulate that the study 
of participants in the form of an intensive observation and listening, allows the 
researcher to obtain people’s perceptions of events and processes expressed in their 
actions”. In this study non-verbal cues that were displayed appeared in the form of 
their instructional leadership conduct as well as facial expressions, gestures, tone of 
voice and body movements during interviews. 
 
3.5.3 Document analysis 
In this study document analysis as a research strategy was chosen because of its 
merit in providing legitimate data from a variety of sources (Creswell, 2003: 115). The 
documents that were collected and analysed were policy documents, minutes of 
meetings (both staff and SMT meetings), and analysis of results from circuit 
newsletters and the reports from the circuit. These were studied in order to identify the 
role of the SMTs as instructional leaders in improving the Grade twelve pass rate. The 
shortcomings that researchers need to guard against when using document analysis 
as a research strategy is accuracy, relevance, authenticity and outdated information 
(McMillan & Schumacher, 2006:358). In this study this issue was avoided through a 
keen evaluation of the authenticity and relevance of documents in terms of the source, 
dates and accuracy. 
 
3.6 DATA ANALYSIS 
 
The inductive data analysis technique was employed in this study whereby 
interference from a particular instance was drawn for the purpose of facilitating the 
interpretation of the data (McMillan & Schumacher, 2006:364). In this study the 
analysis of data was an ongoing process as it began on the field or site.  
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Complementary to the manual approach, computer aided procedures for the analysis 
of qualitative data were used for filing of field notes, editing and coding, storing and 
retrieving of data (McMillan & Schumacher 2001:380). The data was first organised 
into groups, then scanned through to acquire a broader sense of it and the general 
observations noted. The data from audio tapes was transcribed to text, stating exactly 
what the subjects provided during the data collection process and was recapped to 
get a general view. The data from the different sources was then organised and 
categorised into themes or patterns. Finally, the interpretation was then conducted to 
translate the data into logical and detailed descriptive written form. 
 
3.7 VALIDITY AND RELIABILITY 
 
3.7.1 Reliability 
Qualitative researchers are particularly concerned with the accuracy and 
comprehensiveness of data (Cohen et al., 2002:119). Reliability refers to whether the 
findings of the research would be consistent if the study was repeated with similar 
subjects in a similar context (Merriam, 1998: 205). For the purpose of this study a 
number of procedures such as methodological triangulation, peer review and pre-
testing of instruments (McMillan & Schumacher, 2006:324-325) were undertaken to 
ensure reliability. Data collection instruments were carefully constructed and pre-
tested to promote some level of dependability and relevance (Mouton, 2001:103). 
 
3.7.2 Validity 
Validity, which is also regarded as credibility, is said to be a persistent problem in 
qualitative research due to misleading presentations (Cohen et al., 2002:120). The 
most practical way of attaining validity is by minimising bias, which depends on the 
characteristics of the researcher, respondents and the substantive context of the 
questions (Cohen et al., 2002:121). To avoid bias in the study the researcher paid 
careful attention to remaining neutral and focussed. Furthermore, a level of validity 
was ascertained by checking transcriptions from audio tapes against the researcher’s 
field notes during the data collection process. Subjects were accurately identified and 
the research findings were tested with persons who are familiar with the phenomenon 
being studied (Cohen et al., 2002:122). 
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3.8 COMPLIANCE WITH ETHICAL STANDARDS 
 
The following ethical issues were considered in this study: 
• Permission to conduct the study was obtained from the Mpumalanga 
Department of Education, Nkomazi East Circuit under whose jurisdiction the 
schools fall. 
• The two dominating issues with regard to the principles of ethics in research 
concerns informed consent relating to voluntary participation of subjects and 
protection of subjects from any risk or harm (Bogdan & Biklen, 1992:49). In 
order to accomplish the above requirement, prior arrangements and scheduling 
of dates and times for the data collection process were made by telephone. 
• Furthermore, participants were asked to give informed consent to participate 
and as a result letters of informed consent were provided to participants to read 
and sign before commencement of interview sessions (McMillan & 
Schumacher, 2006:333), and they all signed the letters.  
• Participants were also informed that they have the right to withdraw from the 
study at any time. During the process of capturing data names of all participants 
remained pseudonymous meaning that their real names were not used. 
• Feedback of the final research report was given to the participants in a complete 
and honest fashion, without misrepresenting what they have done. Participants 
were informed that the researcher would not fabricate data to support a 
particular conclusion. 
• Lastly the code of ethics of the University of Johannesburg was adhered to. 
 
3.9 SUMMARY 
 
This chapter detailed the research methodology and design that was used to collect 
and analyse the data. The qualitative research method used in this study was justified. 
It also outlined the data collection methods that were used. A discussion of the type of 
sampling used, as well as the respondents that were sampled, were given. This 
chapter also dealt with ethical considerations and trustworthiness. 
In Chapter 4 the data collected will be presented, interpreted and analysed. Themes 
that will emerge will also be presented.                                                                      
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CHAPTER 4:   DATA PRESENTATION, INTERPRETATION AND ANALYSIS 
 
4.1. INTRODUCTION 
 
In Chapter 3 the research design and methodology that was used in this empirical 
investigation were discussed. A qualitative interpretive research paradigm was 
employed to explore and understand the role of the School Management Teams in 
improving the Grade twelve pass rate in the Nkomazi East Circuit high schools. 
 
This chapter intends to present an analysis and interpretation of the data that was 
collected through semi-structured interviews in all four high schools and in each the 
principal, deputy principal, one head of department and one PL1 educator were 
interviewed. This was done to provide an overview of leadership roles and 
management of teaching and learning and to establish whether they take direct 
responsibility for the management of teaching and learning. Observation during the 
SMTs meeting and staff meetings were done and educators were also observed 
during teaching. HODs were observed when they were conducting class visits. 
Document analysis was also used as a form of data collection because of its merit in 
providing relevant legitimate data from a variety of sources. In this case minutes of the 
meetings of the SMTs and the performance analysis of the results were examined and 
analysed. Themes that emerged will be then explored with the intent of analysing the 
perception of the SMTs of their roles in improving the Grade twelve pass rate in the 
Nkomazi East Circuit high schools. The findings from the three methods of data 
collection (interviews, observations and document analysis) will be integrated into the 
discussion. 
 
4.2. INTERVIEWS 
  
Interviews can be powerful in eliciting reflection and discussion from both PL1 
educators and school management team members. 
 
4.2.1. Semi-structured interviews 
 Semi-structured interviews with the PL1 educators, HODs, deputy principals and 
principals of the selected schools were designed to capture qualitative information by 
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using of some core questions. They were analysed to address aspects such as styles, 
approaches, attitude to leadership, participant’s affective factors, and influence of 
instructional leadership and its benefits, critical reflections, open ended and other 
information not captured by the core questions. 
 
Before conducting the interviews, the participants were informed of the purpose of the 
study and permission to conduct such a study was attained from the circuit 
management (permission letter attached). The deputy principals’ offices and the 
principals’ offices were deemed suitable venues for these semi-structured interviews.  
 
As outlined in Table 1 of Chapter 3, a purposive sample of 20 respondents                                                                                                                                
was selected from the four high schools in the circuit. In the sample four were PL1 
educators, eight were HODs, four were deputy principals and four were principals. 
 
Since 10 respondents were from the best performing schools and the other 10 were 
from the poor performing schools, they were all (20) asked the same questions. This 
was done to explore and establish the roles that are fulfilled by the SMTs of the best 
performing schools which are not fulfilled by the SMTs of the poor performing schools. 
 
The main research question 
The main research question this study sought to answer was the following: 
• What role can be played by the SMTs in improving the Grade twelve pass rate 
in the Nkomazi East Circuit? 
 
In order to answer the above research question, the following sub-questions were 
posed to the two PL1 educators, four HODs, two deputy principals and two principals 
from the two best performing high schools in the circuit, which is high school A and 
high school B (pseudonyms): 
 
Question 1 
How do the SMTs construct and perform their mandate of instructional leadership in 
high schools in the Nkomazi East Circuit? 
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Question 2 
How does the leadership role of the SMT influence the teachers and the improvement 
of the Grade twelve pass rate in high schools in the Nkomazi East Circuit? 
 
Question 3 
What are the instructional leadership tasks of the SMTs in high schools in the Nkomazi 
East Circuit? 
 
The questions above were again posed to the two PL1 educators, four HODs, two 
deputy principals and two principals from the two poor performing schools in the circuit, 
namely high school C and high school D (pseudonyms). 
 
4.2.2. Data collected from the two best performing high schools 
Responses from the two PL1 educators from the two best performing high 
schools: 
 
1. How do SMTs construct and perform their mandate of instructional 
leadership in high schools in the Nkomazi East Circuit? 
 
Respondent 1: 
“The instructional leadership mandate of the School Management Team is to achieve 
the best possible results in the school they lead. It follows that the School Management 
Team must craft a consistent vision and organisational culture which promotes 
excellence.” 
 
Respondent 2: 
“They must ensure that strategy agreed upon during departmental meetings are 
implemented and timeously reflect on the effectiveness of the implemented strategies 
and make changes if situation necessitated.” 
 
“By giving incentive to both learners and educators for motivational purposes and 
continuous giving of feedback to learners and parents.” 
 
“They also meet with parents to discuss and address challenges.” 
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2. How does the leadership role of the SMTs influence teachers and the 
improvement of the Grade twelve pass rate in high schools in the Nkomazi 
East Circuit? 
 
Respondent 1: 
“As instructional leaders of an institution, the SMT should inspire and motivate the staff 
under their leadership to execute their duties with diligence. Among other things this 
should involve effective monitoring, exemplary behaviour as well as monitoring and 
coaching where gaps are identified to capacitate staff members to do their best.” 
 
Respondent 2: 
“Acceptance of support from superiors and peers enhance performance.” 
“Continuous monitoring of work by the HOD improves performance because as a PL1 
educator I will know if I am on the right track or not.” 
 
“Frequent meetings and feedback contributes to improved pass rate.” 
 
3. What are the instructional leadership tasks of the SMTs in high schools 
in the Nkomazi East Circuit? 
 
Respondent 1: 
“The instructional leadership tasks of the SMTs in high schools in the Nkomazi East 
Circuit, among others, include the following: 
− Needs identification of the three important constituencies of the school, namely 
the learners, parents and staff members. 
− Plan and co-ordinate the activities of the above cited constituencies to achieve 
unified effort towards improving instruction. 
− Monitor, mentor, coach and capacitate all the constituencies to optimise their 
respective efforts. 
− Procure and manage resources to enable effective teaching and learning in 
schools”. 
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Respondent 2: 
“To lead and develop a specific subject area and manage the teaching staff and 
financial resources allocated to them under their department.” 
 
“Our tasks also include working with the heads of the school and with other heads of 
the department to deliver school strategic objectives.” 
“Our key duties are the following leadership, research and teaching, people 
management, resource management and planning.” 
“HODs have particular subject areas as an area of responsibility.” 
“Lastly, SMTs as instructional leaders ensure that teachers are adequately equipped 
with the curriculum effectively.” 
 
Responses from four HODs from the two best performing high schools: 
 
1. How do the SMTs construct and perform their mandate of instructional 
leadership in high schools in the Nkomazi East Circuit? 
 
HOD 1: 
“The SMT mandate is to achieve the institutional goals and objectives of the school 
and Department of Education at large.” 
 
“To fulfil the mandate the SMT must, with the participation of the three constituents 
(namely learners, parents and staff members), craft a consistent vision, effectively 
promote the vision and culture supportive of effective teaching and learning.” 
 
HOD 2: 
“To ensure high performance and improvement of the matric results, SMTs must 
display teacher skills that are effective. They must also use a variety of strategies to 
ensure that PL1 teachers do not digress from the teaching plan.” 
 
HOD 3: 
“They have to hold meetings including departmental or subject meetings on a monthly 
basis to discuss possible strategies to enhance quality teaching and learning. After 
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those meetings follow-ups should be made to establish if the strategies are 
implemented and their effectiveness are measured.” 
 
HOD 4: 
“SMTs should continuously conduct moderations of the work of their teachers. HOD’s 
should also ensure that a recovery plan is developed to ensure that teachers’ and 
learners’ contact time is not wasted.” 
 
 
2. How does the leadership role of the SMT influence the teachers and the 
improvement of the Grade twelve pass rate in high schools in the Nkomazi 
East Circuit? 
 
HOD 1: 
“The leadership role of the SMTs should be the engine which drives the organisation. 
The inspiration, motivation and support of staff members by the SMT should create 
the drive which pushes the staff members striving to do their best possible. Such 
inspiration should generate the affinity to strive to improve on the present state to keep 
results improving.” 
 
HOD 2: 
“A supportive HOD who continuously support and mentor has a positive influence on 
his teachers.” 
 
“He recruits prospective teachers who display competency.” 
 
HOD 3: 
“The SMT should make sure that resources are always available. They should also 
create the drive which pushes teachers to excel.” 
 
HOD 4: 
“By continuous monitoring the work of the teachers and guiding them, they can be 
influenced and when they are influenced, they can produce good results.” 
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3. What are the instructional leadership tasks of the SMTs in high schools 
in the Nkomazi East Circuit? 
 
HOD 1: 
“Monitoring, moderation and mentoring and development of teachers are some of the 
instructional leadership tasks of the SMTs.” 
 
HOD 2: 
“They ensure that teachers are adequately equipped with the technology and materials 
they require to deliver the curriculum effectively.” 
 
HOD 3: 
“Curriculum management embraces all the instructional leadership tasks of the 
SMT’s.” 
 
HOD 4: 
“The instructional leadership tasks of the SMTs involve curriculum management, 
procurement and management of resources to ensure effective teaching and learning 
in schools.” 
 
Responses from the two deputy principals of the two best performing high 
schools: 
 
1. How do the SMTs construct and perform their mandate of instructional 
leadership in high schools in the Nkomazi East Circuit? 
 
Deputy Principal 1: 
“First and foremost as a School Management Team of a high school with Grade twelve 
we have established a school vision of commitment to high standards and the success 
of all students in the school. Without this you cannot be able to perform the mandate 
of instructional leadership in the school.” 
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Deputy Principal 2: 
“We develop the teachers where they need development and as the SMT we develop 
them in such a way that they will be able to guide and develop novice teachers in 
improving their classroom instruction.” 
 
2.  How does the leadership role of the SMT influence the teachers and the 
improvement of the Grade twelve pass rate in high schools in the Nkomazi 
East Circuit? 
 
Deputy Principal 1: 
“The SMT in this school ensures that they enable the teachers and learners to put 
learning at the centre of their daily activities. They are also made aware that the core 
business of the school is teaching and learning.” 
 
Deputy Principal 2: 
“We lead by example as the SMT, meaning that we do our work of managing the 
school properly. HODs moderate tasks before they are given to learners to write and 
they also conduct the post moderation after the learners have written and that in itself 
influences the learners to do their work.” 
 
3. What are the instructional leadership tasks of the SMTs in high schools 
in the Nkomazi East Circuit? 
 
Deputy Principal 1: 
“We empower our teachers and hold them accountable for their results and 
it is also our responsibility to foster effective teaching in the school.” 
 
Deputy Principal 2: 
“Our responsibility is curriculum management in the school and we also create a 
school environment which upholds high standards for improvement in effective 
teaching.” 
 
 
 
40 
 
Responses from the two principals of the two best performing high schools: 
 
1. How do the SMTs construct and perform their mandate of instructional 
leadership in high schools in the Nkomazi East Circuit? 
 
Principal 1: 
“We work tirelessly to improve the achievement of the school by focusing on the quality 
of instruction. This is done in the form of class support where teachers are visited 
either by the HODs, deputy or principal to support him.” 
 
Principal 2: 
“The SMT mandate is to achieve instructional goals and objectives of the school and 
those of the Department of Education. To achieve this we properly manage curriculum 
as a school.” 
 
2. How does the leadership role of the SMT influence the teachers and the 
improvement of the Grade twelve pass rate in high schools in the Nkomazi 
East Circuit? 
 
Principal 1: 
“Our HODs conduct pre-moderation of tasks before they are given to learners to write 
and they also conduct post moderation after learners have written and that in itself 
encourages our teachers to do their work.” 
 
Principal 2:  
“We ensure that as the SMT ourselves, we do our work properly and by so doing they 
shall also be influenced. We also manage the curriculum.” 
 
3. What are the instructional leadership tasks of the SMTs in high schools 
in the Nkomazi East Circuit? 
 
Principal 1: 
“Our instructional leadership task is effective supervision, management of the school 
and the curriculum itself.” 
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Principal 2: 
The SMT allocates and manages the school’s resources to support the school’s 
instructional programme. Fostering of effective teaching in the school is also one of 
our instructional leadership tasks. 
 
4.2.3 Data collected from the two poor performing high schools  
 
Responses from the two PL1 educators from the two poor performing high 
schools: 
 
1. How do the SMTs construct and perform their mandate of instructional 
leadership in high schools in the Nkomazi East Circuit? 
 
Respondent 3:  
“They moderate and evaluate our work as teachers. Under moderation you don’t 
administer a task to learners before it has been checked by your HOD and after writing, 
the same HOD has to check the learners’ work. That is how they perform and construct 
their mandate of instructional leadership.” 
 
Respondent 4:   
“They conduct pre- and post-moderation and also provide class support to us as our 
seniors. When you don’t know how to approach a particular topic which you have to 
teach, the HOD assists you. In a nutshell, SMTs manage the curriculum and provide 
instructional leadership.” 
 
2. How does the leadership role of the SMT influence the teachers and the 
improvement of the Grade twelve pass rate in high schools in the Nkomazi 
East Circuit? 
 
Respondent 3:   
“When the SMT is committed to its work and do its work properly, teachers in the 
school are being influenced to also perform their expected task properly, hence the 
results or the pass rate can be improved that way.” 
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Respondent 4:   
“They interact with us as teachers to look at the issues pertaining our instructional role 
and provide all resources and material that support our teaching.” 
 
3. What are the instructional leadership tasks of the SMTs in high schools 
in the Nkomazi East Circuit? 
 
Respondent 3: 
“The instructional leadership tasks of the SMTs are as follows: conducting pre- and 
post-moderation, coaching and mentoring of newly appointed educators, providing 
resources that assist in teaching and curriculum management.” 
 
Respondent 4: 
“Creation of a conducive environment for teaching and leading, providing class support 
for teachers and also providing development to teachers who need development. They 
also manage the curriculum in the school.”  
 
Responses from the four HODs from the two poor performing high schools: 
1. How do the SMTs construct and perform their mandate of instructional 
leadership in high schools in the Nkomazi East Circuit? 
 
HOD 5: 
“The SMT should develop a vision and organisational culture which promotes 
excellence. This involves amongst other things, procurement of resources and 
managing them properly.” 
 
HOD 6: 
“They should inspire, motivate and support staff members. SMTs should engage 
themselves in setting goals and objectives to be achieved, looking at the curriculum 
needs of the school.” 
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HOD 7: 
“We ensure that the strategies agreed upon during departmental meetings are being 
implemented; we also reflect on the effectiveness of the implemented strategies and 
make changes if a situation necessitates that.” 
 
HOD 8: 
“They manage the curriculum and make it a point that the vision of the school and that 
of the Department of Education are accomplished.” 
 
2. How does the leadership role of the SMT influence the teachers and the 
improvement of the Grade twelve pass rate in high schools in the Nkomazi 
East Circuit? 
 
HOD 5: 
“We are exemplary in our leadership in the school, meaning HODs do their work, the 
deputy does his work and the principal does his work. By so doing our teachers will 
ensure they emulate what the SMT is doing.”  
 
HOD 6: 
“As instructional leaders of the school, the SMT should inspire and motivate the staff 
under their leadership to perform their duties with diligence.” 
 
HOD 7: 
“The HOD’s must play a leadership role by ensuring that their departments are well 
equipped with teaching resources and other aids needed for effecting teaching.” 
 
HOD 8: 
“Moderation of tasks and continuous evaluation of the work of the staff members have 
an influence on the improvement of the pass rate and also on the teacher himself.” 
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3. What are the instructional leadership tasks of the SMTs in high schools 
in the Nkomazi East Circuit? 
 
HOD 5: 
“Instructional leadership tasks of the SMTs include the following: 
➢ Allocation and management of school resources to support the school’s 
instructional programme. 
➢ Promotion of school environment which upholds high standards for 
improvement in effective teaching.” 
 
HOD 6: 
“To plan and co-ordinate the activities of the school to achieve a unified effort towards 
improving instruction and to monitor, mentor and capacitate teachers.” 
 
HOD 7: 
“Mentoring, monitoring, evaluation of teachers’ work and development of teachers are 
some of the instructional leadership tasks of the School Management Teams.” 
 
HOD 8: 
“The SMTs structure time to monitor and evaluate learners’ progress and lead staff in 
designing focused approaches to meet the special and specific needs of learners.” 
 
Responses from the 2 deputy principals from the two poor performing high 
schools:  
 
1. How do the SMTs construct and perform their mandate of instructional 
leadership in high schools in the Nkomazi East Circuit? 
 
Deputy Principal 3: 
“We take a proactive role in supporting teachers in their teaching. We also 
communicate with teachers about learners’ needs and how they teach, putting more 
emphasis on the importance of good results”. 
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Deputy Principal 4: 
“We have developed a school vision of commitment to high standards. So, as the SMT 
in the school we work tirelessly with all the stakeholders to accomplish the vision.” 
 
2. How does the leadership role of the SMT influence the teachers and the 
improvement of the Grade twelve pass rate in high schools in the Nkomazi 
East Circuit? 
 
Deputy Principal 3: 
“The SMT serve as leaders, they create an organisational climate that is a learning 
climate which supports continuous improvement and which provides each teacher and 
learner with an opportunity to become a partner in creating the success of the 
institution.” 
 
Deputy Principal 4: 
“As the SMT we interact with teachers to look at issues pertaining their instructional 
role and provide all resources and material that support their teaching.” 
 
3. What are the instructional leadership tasks of the SMTs in high schools 
in the Nkomazi East Circuit? 
 
Deputy Principal 3: 
“Promotion of the spirit of co-operation among the educators they lead.” 
 
“To empower teachers and hold them accountable for the results and management of 
moderation and monitoring is also our instructional leadership tasks.” 
 
Deputy Principal 4: 
“We provide effective supervision to teachers in the school. We also moderate and 
evaluate their work to check if teachers are doing what is expected of them. In short, 
we are responsible for curriculum management in the school.” 
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Responses from the 2 principals from the two poor performing high schools: 
 
1. How do the SMTs construct and perform their mandate of instructional 
leadership in high schools in the Nkomazi East Circuit? 
                         
Principal 3: 
“The SMT focus on the quality of instructions to improve their mandate of instructional 
leadership in a high school in the Nkomazi East Circuit.” 
 
Principal 4: 
“As the school management team we fully support our teachers in the class and also 
provide development where they need it. Curriculum management is key in this 
school.” 
 
2. How does the leadership role of the SMT influence the teachers and the 
improvement of the Grade twelve pass rate in high schools in the Nkomazi 
East Circuit? 
 
Principal 3: 
“We do our work properly, like we conduct class support, monitor and moderate the 
work of our teachers and also tell them what is expected of them and by so doing the 
teachers will be influenced and emulate what we are doing as the SMT.” 
 
Principal 4: 
“Our HODs conduct moderation (pre and post) and also conduct class visits and in 
doing that the teachers are being influenced to do their work, because they know that 
the work will be moderated and they will teach effectively and the improvement of the 
pass rate will then be influenced.” 
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3. What are the instructional leadership tasks of the SMTs in high schools 
in the Nkomazi East Circuit? 
 
Principal 3: 
“The instructional leadership task of the SMT in this school is basically the 
management of the curriculum which includes moderation of teachers’ work, 
monitoring, class support, teacher development and procurement, and management 
of resources to enable effective teaching and learning in the school.” 
 
Principal 4: 
“Creation of an organisational climate which supports continuous improvement and 
which provides each teacher and each learner with an opportunity to become a partner 
in creating the success of the school.” 
 
4.3. THEMES THAT EMERGED FROM THE DATA COLLECTED THROUGH 
INTERVIEWS 
 
Themes that emerged will now be explored in order to analyse the perception of the 
SMTs of their roles in improving the Grade twelve pass rate. 
 
Data was closely examined to search for themes and patterns that illustrate similarities 
and differences and uncover the meaning of particular perceptions focusing on the 
aim of the study (Creswell, 2009:198-199; Martens 1998:350-351). 
The researcher first listened to the data from audio tapes, transcribed it to text and 
then the data was read and re-read to get a global understanding of the interviews and 
to familiarize the researcher with the data. The data was then analysed and similar 
topics were grouped together and were arranged into themes. 
 
It is important to note that the classification of the data was not neutral in that it was 
guided by the research objectives (Henning, Van Rensburg & Smit 2004:129). Most 
of the themes that emerged coincided with the literature. 
 
The themes and sub-themes will now be discussed and supported with relevant 
quotations from the interviews.  
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Theme 1: The role of the HODs in improving the Grade twelve pass rate. 
Sub-theme: Monitoring, moderation and mentoring. 
Theme 2: The role of the deputy principals in improving the Grade twelve pass rate. 
Sub-theme: Curriculum management. 
Theme 3: The role of the principal as an instructional leader. 
Sub-theme: Leadership role. 
Sub-theme: Managerial role. 
Theme 4: Perceptions of the PL1 educators of the role of the SMTs in improving the 
Grade twelve pass rate. 
Sub-theme: Instructional guidance and support. 
 
4.3.1 Theme 1: The role of the HODs in improving the Grade twelve pass rate 
From the data that was collected there is ample evidence that HODs have a role to 
play in the improvement of the Grade twelve results in high schools. From their 
responses it is evident that their role involves moderation, monitoring of teachers’ work 
and providing class support to teachers. 
 
4.3.1.1 Sub-theme: Monitoring, moderation and mentoring 
The literature review points out that the core duties and responsibilities of the HOD is 
“to control the work of educators and learners in his/her department and to provide 
and co-ordinate guidance on the latest ideas on approaches to the subject and to 
guide inexperienced staff members”. Two HODs viewed monitoring, moderation and 
mentoring (control, guidance and development) as their role. They responded as 
follows: 
HOD 1: “Monitoring, moderation, mentoring and development of teachers are some of 
our instructional leadership tasks.” 
HOD 8: “Mentoring, monitoring, evaluation of teachers’ work and development of 
teachers are some of the instructional leadership tasks of SMTs.” 
 
4.3.2 Theme 2: The role of deputy principals in improving the Grade twelve pass 
rate 
Most of the deputy principals that were interviewed indicated that one of their duties in 
their schools is the management of the curriculum.  
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4.3.2.1 Sub-theme: Curriculum management 
According to literature in Chapter 2, the organisation of activities that support teaching 
and learning is also one of the roles of the deputy principals (Donnelly, 1999:9). The 
deputy principals responded as follows:  
DP 2: “Our responsibility is curriculum management in the school.” 
DP 3: “Management, moderation and monitoring is also our instructional leadership 
tasks.” 
DP 4: “In short, we are responsible for curriculum management in the school.” 
Literature reveals that “the deputy principal is responsible for the school curriculum 
and pedagogy and also to guide and supervise the work and performance of staff”. 
 
4.3.3 Theme 3: The role of the principal as an instructional leader 
Literature define instructional leadership in terms of the influence or effects that the 
principal has on the teaching and learning process and ultimately on learner 
achievement. During the interviews one principal indicated that he allocates and 
manages the school’s resources to support the school’s instructional programme. He 
also indicated that as an instructional leader, his role is to foster effective teaching in 
the school. 
 
The literature reviewed in Chapter 2 revealed that the principal is regarded as the key 
to an effective school (Department of Education, 2000:26). It also indicated that 
principals are not only responsible for managing the school and the personnel, but as 
an instructional leader he should also focus on improving teaching and learning. Sub-
themes that emerged from the above themes will now be discussed.  
 
4.3.3.1 Sub-theme: Leadership role 
The literature in Chapter 2 revealed that the school management team that produce 
good results have the principal as leader (Department of Education, 2000:26). It also 
indicated that leadership is about guiding and inspiring. When responding to Sub-
question 2, Principal 3 revealed that they conduct class support, monitor and moderate 
the teachers’ work. 
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Principal 3: “We conduct class support, monitor and moderate the work of our teachers 
and also tell them what is expected of them and by so doing, they will be developed 
or influenced and emulate what we are doing as the SMT.” 
 
Principal 2 stated that as a school management team member himself he leads by 
example and does his work properly and as he does that, his teachers shall be 
influenced. In response to Sub-question 2, principal 2 answered as follows: “We 
ensure that as the school management team ourselves we do our work properly as 
we lead by example and by so doing, teachers shall be influenced” 
 
4.3.3.2 Sub-theme: Managerial role 
During the data collection process the principals made it clear that curriculum 
management and the management of the school in general, is their key role. Principal 
4 responded as follows: “As the SMT of which I am also a member, we fully support 
our teachers in the class and also provide development where needed. Curriculum is 
key in this school.” 
 
Principal 3 stated that their instructional leadership tasks also include procurement 
and management of resources to enable effective teaching and learning in the school. 
On the other hand Principal 2 indicated that as the principal he allocates and manages 
the school’s resources. 
Principal 4 indicated the creation of an organisational climate which supports 
continuous improvement in the school, as one of his managerial roles. 
 
The above three principals viewed curriculum management and the management of 
the school in general as their key roles. This is evident in the following responses: 
 
Principal 2: “…allocates and manages the school’s resources to support the school’s 
instructional programme. Fostering of effective teaching in the school is also one of 
our instructional leadership tasks”. 
 
Principal 3: “The instructional leadership tasks of the SMT in this school is basically 
the management of the curriculum, which includes moderation of teachers’ work, 
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monitoring, class support, teacher development and procurement and management 
of resources to enable effective teaching and learning in the school.” 
 
Principal 4: “Creation of an organisational climate which supports continuous 
improvement and which provides each teacher and each learner with an opportunity 
to become a partner in the success of the school.” 
 
Literature in Chapter 2 revealed that the duties and responsibilities of the principal 
include professional management of the school, professional leadership within the 
school and to guide, supervise and offer professional advice on the work and 
performance of all the staff members in the school (Employment of Educators Act 76, 
1998:3c-9). 
 
4.3.4 Theme 4: Perceptions of PL1 educators on the role of the SMTs in 
improving the Grade twelve pass rate  
The data that was collected from the four PL1 educators revealed that they all perceive 
SMT’s as role players in improving the Grade twelve pass rate. The majority of 
respondents agree that “SMTs should, on a regular basis, deliberate with teachers 
about their instructional practices, student learning and improving of the Grade twelve 
pass rate as their role”. This gesture will ultimately enhance student learning and in 
doing so, instructional leadership can be examined and performance be improved 
among learners. In the same vein, other respondents agreed that “SMTs should 
provide continuous professional development in diverse formats to assist experienced 
teachers”. 
 
4.3.4.1 Sub-theme: Instructional guidance and support 
The PL1 educators stated that the SMT is responsible for the provision of instructional 
guidance and support to them. This was evident in the following responses: 
Respondent 3: “The instructional leadership tasks of the SMTs are as follows: 
conducting pre and post moderation, coaching and mentoring of newly appointed 
educators, providing resources that assist in teaching and curriculum management.” 
Respondent 4: “They conduct pre and post moderation and also provide class support 
to us as our seniors. When you don’t know how to approach a particular topic, the 
HOD assists you”. 
52 
 
Respondent 6: “They (SMTs) should inspire, motivate and support staff members. 
SMTs should engage themselves in setting goals and objectives to be achieved by 
looking at the curriculum needs of the school”. 
 
From the responses that were given by all the PL1 educators it was clear that they all 
perceive or view their SMTs as having a role to play in the improvement of the Grade 
twelve pass rate. 
 
4.4 OBSERVATIONS 
 
Marshall and Rossman (1989:79) define observation as “the systematic description of 
events, behaviours and artefacts in social settings chosen for the study”. The 
observation in this study included four aspects. 
• The first aspect involved observing SMTs when having meetings and what is 
being discussed in those meetings. 
• The second aspect involved observing the staff meetings to establish the 
relationship between the SMTs and the staff and also items under discussion 
in those meetings. 
• The third aspect involved observing a PL1 educator while teaching in class and 
also to peruse his workbook or file whilest teaching to establish if he is 
supported by the SMT. 
• The fourth aspect involved observing the HODs when conducting class visits. 
 
4.4.1. Observations of the SMT meetings 
The School Management Teams of the two best performing high schools in the circuit 
were observed while having their meetings. This was done to establish behaviour 
during meetings and also to check items on the agenda for those meetings. This was 
a way of determining good behaviour of SMT members of these schools. What 
transpired in the SMT meetings of the two best performing schools was that issues 
related to curriculum management and improvement of results were key items on their 
agenda. During the discussion on curriculum related issues and the improvement of 
results, one noticed the serious participation of all the members in the deliberations. 
HODs were also reporting on the curriculum and some reports even indicated the 
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name of educators who needed development in a particular area. During the 
observation of the results it became evident that the SMTs in these schools are doing 
their best in performance improvement, hence there is always improvement of the 
results. 
 
Meetings of the two poor performing high schools in the circuit were also observed to 
determine their conduct or behaviour during meetings and to establish if they do 
discuss issues related to curriculum and improvement of results in their meetings. The 
observations in these meetings revealed a lack of seriousness during meetings as in 
one of the schools in question, an HOD was busy on his cell phone while the meeting 
was in progress. Curriculum issues were not part of the agenda of their meetings. 
Although SMT meetings were held in the two poor performing schools, it became 
evident during the observations that the SMTs do not execute the responsibilities that 
will assist the schools to improve their results, hence the performance is not good in 
the two schools. 
 
4.4.2. Observations of the staff meetings 
The staff meetings of all four high schools under study were observed with the intent 
of establishing the relationship between the SMTs and the staff members and to 
determine whether issues of performance and results were being discussed in those 
meetings. These observations revealed that in all four schools visited the teachers or 
staff members relate with their SMTs and they show respect towards them as their 
seniors. During the deliberation in three high schools, the majority of teachers were 
fairly involved when there were deliberations on curriculum matters and strategies to 
be employed with an intent of improving the schools results. The deputy principals as 
curriculum managers were the ones who were leading these items and who suggested 
that there is a role that SMT members have to play for the betterment and improvement 
of the results. It was observed in only one school that curriculum related issues and 
issues related to the strategies and improvement of results were not on the agenda, 
hence they were not discussed. However, the majority of the teachers also took part 
in the deliberation on other agenda items. 
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4.4.3. Observations of PL1 educators 
This aspect involved observing PL1 educators in the four high schools under study 
whilst teaching. The purpose thereof was to explore and understand the way they 
manage curriculum implementation in their classes and to peruse their workbook or 
files to establish if they are being supported by their School Management Teams. The 
observation revealed that in the best performing high schools, learners were well 
disciplined and the teachers observed were well prepared for their lessons. All 
previous lesson plans and the lesson plans for the day were available in their subject 
files and evidence of internal moderation by the School Management Team were also 
found in those subject files. In the two poor performing high schools it was observed 
that the teachers visited were not well prepared for their classes as they were teaching 
using textbooks. The learners were not disciplined as they were always asking 
permission of the teachers to leave the classroom for the toilet and the teacher did not 
care. In one of said schools, when the teacher’s subject file was requested for perusal, 
the teacher had to send a learner to fetch it in the staffroom. There was no lesson plan 
for the day in the file, only lesson plans for the previous year were found. There was 
also evidence of internal moderation by the School Management Team. In the other 
school the teacher observed had the subject file, but there were no lesson plans. It 
contained only the lesson plan for that day and there was evidence of internal 
moderation by the HOD concerned. 
 
4.4.4. Observations of HODS when conducting class visits 
The last aspect involved observing the heads of departments whilst they were 
conducting class visits to educators. This was done to explore their ways of ensuring 
effective teaching and learning and their ways of developing their educators. During 
those observations in all four high schools it became evident that their class visits are 
not meant to critique the educators, but to support and develop the educators. There 
were also one-on-one discussions after the HODs conducted the class visits. All the 
teachers in all four high schools brought their subject files with up to date lesson plans, 
internal evidence of moderation by the SMTs and copies of development programmes 
for the HODs were found in each file. 
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4.5. DOCUMENT ANALYSIS  
 
Document analysis refers to various procedures involved in analysing and interpreting 
data generated from the examination of documents and records relevant to a particular 
study. In this study the following documents were retrieved from the four high schools 
in the circuit: minutes of SMT meetings, minutes of staff meetings and the analysis of 
results for the schools. This was done to determine the roles of the School 
Management Teams in improving the Grade twelve pass rate. 
 
4.5.1. Minutes of the SMT meetings 
The purpose of perusing and examining the minutes of the SMT meetings was to 
establish the roles and responsibilities of the SMT in the improvement of the Grade 
twelve results in the four schools. In all four high schools, the minutes of the SMT 
meetings were found and they were as per the school SMT programmes of meetings. 
This was an indication that the SMTs in all four schools do honour and take their 
meetings seriously. When examining the minutes it was noted that in all the schools 
under study, SMTs discuss issues related to the improvement of the matric results. In 
three of the schools moderation was an agenda item in their recent meetings. When 
examining the minutes it became evident that it is the role of the HOD’s to conduct 
pre-moderation and post-moderation. It was further elucidated by the minutes that 
during pre-moderation the HODs role is to check if the question paper or test to be 
administered to learners, is up to standard, marks are tallying and the memorandum 
is corrected. The minutes further revealed that it is again the duty and responsibility of 
the HODs during post-moderation to check if learners’ scripts are well marked as per 
the memorandum. In the two poor performing schools the minutes of the SMT 
meetings revealed that they have programmes such as weekend classes, vacation 
classes and SMT members were tasked to monitor those programmes as instructional 
leaders. The SMTs minutes that were examined revealed that the SMTs have a role 
to play in improving the results in the schools under study. 
 
4.5.2. Minutes of the staff meetings 
The intent of perusing the minutes of the staff meetings was to establish the role of the 
SMTs towards assisting the educators in improving the Grade twelve results in their 
schools. Records of meetings for the staff were available in all four schools and that 
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in itself was an indication that the SMTs in those schools do hold meetings with 
educators. Agenda items such as analysis, strategies to improve our results, class 
support by either the HOD, the deputy principal or the principal, were prevalent in all 
the schools and suggests that SMTs have a role to play towards assisting the 
educators in improving their results, hence the improvement of the results in the 
schools. In the two best performing schools the minutes indicated that the subject 
improvement plans have been submitted by all educators on the set date to the 
relevant HODs. In one of the poor performing schools the minutes revealed that the 
submission of subject improvement plans to relevant HODs was long overdue. In the 
minutes of the other poor performing school there was no item such as subject 
improvement plan. The minutes that were perused in all the schools suggest that there 
is a role to be played by the SMTs towards assisting educators in improving the Grade 
twelve pass rate in their schools. 
 
4.5.3. Analysis of the schools’ results of the previous year  
The purpose of analysing and examining the previous year’s results was to obtain a 
clear picture of the Grade twelve performances for all four high schools in the study 
and to establish if the SMTs conduct performance reviews after results are out. The 
analysis revealed that there is good performance in those high schools where SMTs 
conduct moderation programmes, class support programmes and educator 
developmental programmes. It also revealed an improvement in performance in 
schools where SMTs have programmes like afternoon classes, weekend classes and 
vacation classes which they (SMT) monitor themselves. The analysis in one of the 
best performing schools also revealed that their Grade twelve pass rate was 97% 
according to the school’s 2015 analysis of results. 
 
4.5.4. Departmental development programmes  
The schools’ departmental development programmes for teachers were examined and 
analysed to establish whether SMT members do provide development for teachers 
where they need it. It was noted that developmental programmes for teachers are in 
place, but in three of the four high schools there were no evidence indicating that 
development has taken place. There was evidence in only one high school of the 
deputy principal having developed a Geography teacher in teaching Map Work. 
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4.6. SUMMARY 
 
The chapter has presented the research data that was collected through interviews, 
observation and document analysis. The data was also interpreted and analysed. The 
final chapter will focus on the summary, conclusion, recommendations and suggesting 
further topics for future research. 
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CHAPTER 5:  SUMMARY, FINDINGS AND RECOMMENDATIONS 
 
5.1 INTRODUCTION 
 
 Bush, (2007:390) stipulates that “the quality of leadership makes a significant 
difference to schools and to learners’ outcomes”. It is recognised that schools require 
effective leaders and managers if they are to provide the best possible education for 
their learners (Bush, 2007). Researchers and educationists (Alig-Mielcaric, 2003; 
Blasé & Blasé, 2000, Bush, 2003; Hallinger & Murphy, 1985; Murphy, 1990; Weber, 
1996) have, for a very long time, been interested in the difference between effective 
schools and non-effective schools. The process of identifying ways in which to effect 
improvement has proved to be very challenging. Research carried out with the aim of 
improving a school’s performance has dwelled much on identifying variables within 
effective schools that are assisting them in improving performance, that are not 
implemented by an ineffective school. One of the variables which is commonly 
identified in research efforts on effective schools, is that of the leadership abilities of 
the principal of the school. The key role that the principal plays in sustaining 
improvement is widely acknowledged in education circles (Alig-Mielcarek, 2003:7; 
Bush, 2007:391; Copeland, 2003:2; Hoadley, Christie, Jacklin & Ward, 2008:2, Yu, 
2009:715). SMT’s (principals, deputy principals and heads of departments) are 
identified as instructional leaders who must consistently emphasise, articulate and 
boost teaching practices to increase their teachers’ command of their subject 
specialisation and content related matters, hence the improvement of the school’s 
performance or results (Bush, 2007). 
 
This chapter of the research will outline the most important aspects of the study. A 
summary of the study will be provided which will then be followed by a discussion of 
the key findings from the literature review and the empirical study. Thereafter 
recommendations will be made and suggestions for future research will then be 
offered. 
 
The following is a summary of the research that was undertaken to determine the role 
of the School Management Teams in improving the Grade twelve pass rate in the 
Nkomazi East Circuit. 
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5.2 SUMMARY OF THE STUDY 
 
The Grade twelve high failure rate continues to be a problem in the Republic of South 
Africa (Van der Walt & Kruger, 1991:18-20).The ever changing social, political and 
economic environment of the post-apartheid South Africa impacts seriously on the 
education delivery of this country (Department of Education, 2000). This accelerated 
rate of change from the external environment places the onus on schools to offer 
quality education that is relevant to the demands of this ever changing world. Over the 
past years, efforts have been made by the South African government to improve the 
quality of education being offered, but all these efforts proved to be a fruitless 
expenditure. Lack of effective leadership and commitment on the part of School 
Management Teams as instructional leaders, has been given as one of the main 
reasons why the high Grade twelve failure rate continues to be a problem in South 
African schools, including schools in the Nkomazi East Circuit. Decentralising 
responsibility and authority within the education system has created a need for the 
role of the School Management Teams to be redefined (Department of Education, 
2000). The role of the SMTs as managers evolved into their role as instructional 
leaders and this proved to be a challenge for many principals. This study explored the 
role of the School Management Teams in improving the Grade twelve pass rate in the 
Nkomazi East Circuit high schools. 
 
The study was located in an interprevist paradigm and a qualitative research design 
was employed. Purposive sampling was used and the sample consisted of four high 
schools in the Nkomazi East Circuit and in each high school the following people were 
included: one PL1 educator, two HODs, one deputy principal and one principal. The 
roles or duties of the SMT’s according to their ranks were examined as they are being 
outlined in literature and also in the South African legislation. Characteristics of 
effective teams as outlined by literature were also examined. A brief theoretical 
framework for the current study was outlined. 
 
Empirically so, semi-structured individual interviews were conducted with the 
respondents mentioned above. Observations of SMT meetings, staff meetings, class 
visits of PL1 educators and HODs conducting class visits, were also conducted. 
Document analysis of minutes of SMT meetings, minutes of the staff meetings, 
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analysis of the schools’ previous year results and departmental development 
programmes, was also done to verify and inform the empirical data collected during 
the semi-structured interviews and during observations. 
 
Different themes emerged from the qualitative study. The first theme was “The role of 
the HODs in improving the Grade twelve pass rate”. This theme revealed that HODs 
have a role to play in the improvement of the Grade twelve pass rate and the roles 
included monitoring, moderation of teachers’ work and providing class support to 
teachers. It also revealed curriculum management as one of the roles of HODs. This 
theme also made it evident that HODs, though they are instructional leaders, are also 
expected “to engage themselves in class teaching, to be class teachers if required, to 
mark and record learners’ achievements and lastly to advise the principal regarding 
the division of work among the staff in their departments”. In a nutshell, the first theme 
revealed the dual role of the HODs. On the one hand they are expected to manage 
their departments by conducting class support to teachers, moderate their teacher’s 
work, monitor their teachers, etc. On the other hand the very same HODs are expected 
to teach or engage in class teaching if required and also to advise the principal. 
 
The second theme was “The role of the deputy principal in improving the Grade twelve 
pass rate”. This theme indicated that deputy principals have a role to play as 
instructional leaders in improving the Grade twelve pass rate. It indicated that their 
role is curriculum management as they are expected to manage all the curriculum 
related issues or activities in the school. It also revealed that moderation, monitoring 
and management is their instructional leadership tasks as well. This theme also 
indicated that even deputy principals have a dual role to play, the first one being 
curriculum management and the second one is being engaged in class teaching, to 
assist the principal in his or her duties and to deputise for the principal during his or 
her absence. 
 
The third theme was “The role of the principals as instructional leaders in improving 
the Grade twelve pass rate”. This theme revealed the dual role of the principals. Firstly, 
“the principals are expected to manage the schools in terms of day-to-day functionality, 
buildings and grounds maintenance, managing of finances, human resources, etc”. 
Secondly, “the principals are expected to be instructional leaders which involves 
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setting of clear goals, allocating resources to instruction, managing the curriculum, 
monitoring teaching and learning and creating a climate conducive to learning”. 
 
The fourth and last theme that emerged was “The perception of the PL1 educators of 
the role of the School Management Teams in improving the Grade twelve pass rate”. 
This final theme revealed the perceptions of the PL1 educators regarding the School 
Management Teams as role players in improving the Grade twelve pass rate. All the 
PL1 educators stated that “the School Management Teams have a role to play in 
improving the Grade twelve pass rate”. Some of the roles they mentioned included 
monitoring, pre- and post-moderation, conducting of class visits, mentoring and 
curriculum management roles. 
 
When taking the above into consideration various recommendations can be made. In 
order for the Grade twelve pass rate to improve, the School Management Teams have 
to play certain roles. It is believed that the study conducted will make the School 
Management Teams aware of their roles in improving the Grade twelve pass rate in 
the Nkomazi East Circuit high schools. 
 
The above summary conveyed some of the salient aspects and procedures that were 
undertaken during the course of the research. Important findings that emerged from 
the data collected will now be presented and recommendations made. 
 
5.3 FINDINGS 
 
5.3.1 Findings from the literature review 
Finding no.1 
A literature review that was conducted for this study revealed that the tendency to 
regard school principals as solely responsible for the administrative management of 
schools and also curriculum management in schools, is being replaced by the notion 
that management is the prerogative of the School Management Teams, which includes 
the principal, the deputy principal and the heads of departments. South African 
legislation regarding the job description of the principals further revealed that 
“principals are expected to be both managers and instructional leaders of schools”. 
The roles are briefly outlined under the various headings of general administration, 
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professional management, teaching and interaction with stakeholders. The job 
description falls short as it does not provide details regarding what is expected of 
principals in their role as instructional leaders, in the improvement of results. 
Finding no. 2 
In terms of the literature in Chapter 2, School Management Teams as instructional 
leaders should encourage educators to use many different kinds of resources, to share 
them and to share ideas. They must also make sure that educators who need 
resources are given training in, for example, how to find resources that can be useful  
in the classroom, how to work with equipment like overhead projectors, video making 
and  computers, how to use facilities like the library and the laboratory (Guide for 
Instructional Leadership, Department of Education, 2000:20). The common opinion 
expressed in the literature was that School Management Teams should be 
concentrating on their instructional leadership tasks or roles of promoting teaching and 
learning, hence the improvement of the pass rate in their schools. 
 
Finding no. 3 
According to the literature in Chapter 2, the purpose of effective school leadership is 
to make schools more effective and successful in order to improve the quality of 
learning and teaching (Squelch & Lemmer, 1994:11). The implication here is that if a 
school has a sound and effective School Management Team, so will be the teachers 
and learners in that school. The literature also revealed that “the principal is the most 
important leader in the school, but is not the only person responsible for the 
improvement of the school’s pass rate”. He should be supported by an effective team 
which is called the School Management Team. It is the task of the School Management 
Team to work together to ensure that the school becomes a dynamic environment for 
both learners and educators. 
 
Finding no. 4 
Literature reveals that leadership is about guiding and inspiring and members of the 
School Management Teams are instructional leaders. They are responsible for taking 
the lead in putting their school curriculum into practice and improving it. It was also 
found that the School Management Teams ensure that there is a culture of learning 
and teaching in their schools. 
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Finding no. 5 
The literature in Chapter 2 revealed that effective principals, as School Management 
Team members, are lifelong learners. They aim to turn their schools into learning 
communities by promoting staff development through ventures such as arranging 
workshops, encouraging collaborations with peers and professionals within as well as 
outside the school, mentoring, providing  professional feedback to teachers and 
working with teachers to improve the quality of teaching in the school, hence the 
improvement of results. 
 
5.3.2 Findings from the empirical data  
Finding no. 1 
The role of the heads of departments (HODs) as part of the School Management 
Team, emerged as one of the themes in this study. It was found that in all four high 
schools that were studied, the heads of departments were aware of their instructional 
leadership roles or tasks, which inter alia included monitoring, pre- and post- 
moderation, mentoring, and conducting class support to teachers. Some HODs even 
indicated that, in a nutshell, their roles are curriculum management and providing 
mentorship to novice educators. 
 
Finding no. 2 
The second theme that emerged was the role of the deputy principals in improving the 
matric pass rate. All four deputy principals that were interviewed indicated that their 
duties involve the management of the curriculum. They also mentioned that 
moderation and monitoring were also their instructional leadership tasks. As they 
indicated that they are curriculum managers in their schools, it was found that they are 
being continuously workshopped by the curriculum implementers and the circuit 
manager on how to manage the curriculum. They are being told what to look for during 
class support, during pre- and post-moderation, what to monitor and when to monitor. 
 
Finding no. 3 
It was found that in the two best performing schools in the circuit their School 
Management Teams as instructional leaders collect and review relevant assessment 
data with the view of using their findings to improve their schools’ instructional 
programme and to inform their leadership practices. The School Management Teams 
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as instructional leaders collect and analyse information to determine the effectiveness 
of the existing programmes and services in their schools. They then use this 
information to plan and sustain school improvement. 
 
Finding no. 4 
One more theme that emerged from the study was the role of the principal as an 
instructional leader in improving the Grade twelve pass rate. Collecting, analysing and 
using data to make informed decisions and to plan strategies to promote learner 
achievement is another essential function that is listed under the dimension of 
managing the instructional programme in Hallinger and Murphy’s framework of 
instructional management (Hallinger & Murphy, 1985). Although some of the principals 
that were interviewed indicated that they analyse their school’s results for each term, 
they did not give a detailed explanation regarding how they analyse those results. 
 
Finding no. 5 
With regard to the perceptions of PL1 educators on the role of the School Management 
Teams in improving the Grade twelve pass rate as a theme that also emerged, it was 
found that in all four schools all four PL1 educators that were interviewed perceived 
their School Management Teams as role players in improving the pass rate. They were 
not even reluctant to mention tasks such as monitoring, moderation, conducting class 
support, etc. 
 
Finding no. 6 
The observations that were made revealed that in the two best performing high 
schools the School Management Teams were more concerned with the improvement 
of the results. Items like strategies to improve the results and other curriculum related 
matters were always agenda items in their meetings, unlike in the two poor performing 
high schools where such issues were seldom discussed. Even when these issues 
were discussed, there was no seriousness on the side of the teachers. The 
observations also revealed that class support in some of the high schools are not 
properly done by some School Management Team members as no evidence for those 
class supports was found. 
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Finding no. 7 
The minutes that were examined revealed that in all four high schools issues that are 
related to the improvement of the Grade twelve results or pass rate are being 
discussed in their meetings. It was again clearly stated by the minutes in all the schools 
that it is the role of the HODs to conduct pre-moderation and post-moderation. It was 
also found that HODs are timeously reminded about what they are expected to check 
when conducting those moderations. 
 
The main aim of this study was to determine the role that can be played by the School 
Management Teams in improving the Grade twelve pass rate in the Nkomazi East 
Circuit. In order to realize the above mentioned aim, a literature survey or study was 
undertaken that served as the foundation on which the empirical research could be 
based. The findings of this research are now incorporated in the following 
recommendations. 
 
5.4 RECOMMENDATIONS 
 
Recommendation no. 1 
It is recommended that the core duties and responsibilities of the heads of 
departments in current legislation and as outlined by the Employment of Educators 
Act No. 76 of 1998 (South Africa, 1998), be reviewed to also include a detailed 
description of exactly what is expected of them as instructional leaders and also to 
cater for the ever changing education system of South Africa. While the curriculum 
management responsibilities are explicitly outlined, the leadership responsibilities of 
heads of departments are too general and vague. As a result it is further recommended 
that they must be clearly outlined in an understandable way. 
 
Recommendation no. 2 
In terms of the findings of the interviews that were conducted with the four deputy 
principals, it became evident that their key role is curriculum management. In that 
regard it is then recommended that fully-fledged intensive training for deputy principals 
on curriculum management be conducted, since the Employment of Educators Act No. 
76 of 1998 (South Africa, 1998) does not clearly stipulate the what, how and when of 
the curriculum management. It just indicates the duties and the responsibilities of the 
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deputy principals. It is further recommended that this intensive training should be 
compulsory for all deputy principals, including the newly appointed ones. 
 
Recommendations no. 3 
In terms of the Employment of the Educators Act No. 76 of 1998 (South Africa, 1998), 
“it is the responsibility of the deputy principal to deputise for the principal during his 
absence from the school”. In view of this role or responsibility it is recommended that 
the job description of deputy principals in current legislation and as outlined in the Act, 
be reviewed to incorporate the duties of the principals since the deputy principals are 
supposed to perform all those duties in the absence of the principals. A detailed 
description of what is expected from deputy principals as instructional leaders, must 
also be included in their job description. 
 
Recommendation no.4 
To address the issue of balancing a principals’ administrative duties and curriculum 
management or instructional duties, it is recommended that the Department of 
Education revise their post provisioning norm and make provision for each school to 
have two deputy principals. In this case one deputy principal would be responsible for 
heading the management and administration of the school and the other one would 
be responsible for curriculum management in the school. By so doing the principal will 
be left with enough time to concentrate on promoting effective teaching and learning 
in the school, hence the improvement of the pass rate in the school. 
 
Recommendation no. 5 
It is recommended that the Department of Education create opportunities for all School 
Management Team members to become lifelong learners. This can be done by 
training all School Management Team members in curriculum management and also 
in instructional leadership. This can be done through the Advanced Certificate of 
Education (ACE). It should be mandatory for all School Management Team members 
to enrol for this certificate course. School Management Team clusters should be 
developed where SMTs from poor performing schools are clustered with those from 
best performing schools with the intent of sharing ideas and best practices that will 
assist in the improvement of the pass rate in their schools. 
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Recommendation no. 6 
It is recommended that School Management Teams should be capacitated on 
strategies to improve their school’s performance. This can be done through quarterly 
training of all School Management Teams by the circuit manager, after he has done 
the quarterly performance review of his circuit with his School Management Teams. In 
these training sessions School Management Teams should always be encouraged to 
deliberate on curriculum issues and improvement strategies in their meetings. It is 
recommended again that in these training sessions School Management Teams be 
trained on strategies for results improvement. 
 
Recommendation no. 7 
It is further recommended that heads of departments be guided and trained on how to 
conduct pre- and post-moderation and also how to conduct class visits or support. This 
should be done with the aim of development and improvement. 
 
Having discussed the findings of this research study together with some 
recommendations, it is now a convenient time to offer some suggestion on topics for 
future research. 
 
5.5 SUGGESTIONS FOR FUTURE STUDY OR RESEARCH 
 
The following areas may be considered for future research: 
• A comparative study to examine the role of the education circuits in improving 
the Grade twelve results in schools. 
• An investigation to determine the role of the circuit manager in improving the 
Grade twelve pass rate in his or her circuit. 
 
 
5.6 CONCLUDING REMARKS 
 
The aim of this study was to explore and understand the role of the School 
Management Teams in improving the Grade twelve pass rate in the Nkomazi East 
Circuit high schools. The findings of this study are only based on high schools that are 
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under the jurisdiction of the Nkomazi East Circuit, they cannot be generalised to other 
high schools outside the Nkomazi East Circuit. 
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APPENDIX A: LETTER TO THE PRINCIPALS 
 
The Principal 
Dear Sir/Madam 
My name is John Peps Thobela and I am currently completing my Master’s degree in 
Educational Management at the University of Johannesburg. I wish to conduct 
research at your school with the School Management Teams. 
My research title is THE ROLE OF THE SCHOOL MANAGEMENT TEAMS IN 
IMPROVING THE GRADE 12 PASS RATE IN THE NKOMAZI EAST CIRCUIT. I 
have purposefully selected your school because it is located in the Nkomazi East 
Circuit which is the circuit under study. 
During the study all ethical issues such as confidentiality, anonymity, etc. will be 
followed during the study. I promise that the data collected during this study will be 
used for academic purposes only and it will remain confidential. 
I will be delighted if I can be granted the permission to conduct the research in your 
school. 
Thanking you in anticipation 
Yours faithfully 
JP Thobela 
 
………………………………… 
Contact number: 0826577201 
Student number: 200828272 
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APPENDIX B: Participants’ consent form 
Dear Participant 
Re: INVITATION TO PARTICIPATE IN A RESEARCH STUDY 
TITLE OF THE RESEARCH: THE ROLE OF THE SCHOOL MANAGEMENT 
TEAMS IN IMPROVING THE GRADE 12 PASS RATE IN THE NKOMAZI EAST 
CIRCUIT 
INSTITUTION OF STUDY: UNIVERSITY OF JOHANNESBURG 
I am a Master’s student of the above mentioned university conducting research on 
the above mentioned title. This letter intends to request that you participate in the 
study through interviews and observations. I will be delighted if my request can be 
accepted. This can be done by signing the consent form below. 
Be informed that if you agree to participate you will do it voluntarily, meaning that you 
can withdraw at any time without a penalty. During your participation you will not be 
harmed. The principle of confidentiality will be adhered to. No information given by 
you will be divulged to other people, but it will only be anonymously used for this 
research. 
WRITTEN CONSENT TO PARTICIPATE IN THE RESEARCH 
I…………………………………………………………………………………………………
……………….hereby agree to participate/disagree to participate in this research 
study (delete what is not applicable). 
                                                      
Signature of Participant ……………………………                                                                                          
Date………………………….. 
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APPENDIX C: Interview questions 
1. How do the SMTs construct and perform their mandate of instructional 
leaders in high schools in the Nkomazi East Circuit? 
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
……………………………………………………………………………………………… 
2. How does the leadership role of the SMTs influence teachers and 
improvement of the Grade twelve pass rate in high schools in the Nkomazi 
East Circuit? 
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
……………………………………………………………………………………………… 
3. What are the instructional leadership tasks of the SMTs in high schools in the 
Nkomazi East Circuit? 
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
……………………………………………………………………………………………… 
